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EXECUTIVE SUMMARY OF BEYOND 3:30 PHASE lll SUMMATIVE EVALUATION

CONTEXT

Beyond 3:30 (B3:30) provides students in underserved and under-resourced communities with access
to an after-school program that is situated within their school communities. Students in Grades 3 to 8
(ages 8 to 14) can participate in diverse programming such as the Junior Chefs’ Club, sports and
recreation, homework support, and community partnerships. In 2022-23, B3:30 expanded to 19 sites
and returned to a fully in-person delivery model. This summative evaluation examined students’
experiences with B3:30, its impacts, and conditions for program effectiveness.
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INTRODUCTION

The Beyond 3:30 (B3:30) program was established in 2009 to serve middle school
students in underserved and under-resourced communities. B3:30 sites were initially
based in schools under the Toronto District School Board’s (TDSB) Model Schools for
Inner Cities program but have since expanded to serve additional communities. The
intent of B3:30 is to remove systemic barriers for students in underserved and under-
resourced communities by providing them with access to an after-school program
located in their schools and communities.

B3:30 is a multi-faceted, structured after-school program. It offers children between the
ages of 8 and 14 (Grades 3-8) an opportunity to learn more about healthy lifestyle
choices by offering sports, physical fithess, and nutrition education. B3:30 also
promotes the development of life skills and social and emotional learning, while
supporting children’s educational success through homework support and tutoring
(Toronto Foundation for Student Success [TFSS], 2023).

This report is the third and final phase of a three-year evaluation of the B3:30 program.

1. Phase | Evaluation took place in 2020-21 and sought to extend the learnings
from previous B3:30 evaluations (Yau & Presley, 2012; Yau et al., 2013, 2014,
2015). Phase | explored the delivery, participation, challenges, and preliminary
outcomes of B3:30 within the context of the COVID-19 pandemic and recovery
thereafter, with a particular focus on the program expansion to Grades 3-5 (De
Jesus et al., 2022).

2. Phase Il Evaluation occurred during 2021-22 and built upon the Phase |
Evaluation by examining program delivery, challenges, and preliminary outcomes
in relation to the pandemic recovery as the B3:30 program pivoted back to in-
person delivery amidst the pandemic (De Jesus et al., 2023).

3. Phase lll Evaluation, which corresponds to this report, was conducted in 2022-
23 and is the final phase of this multi-year evaluation and is described further in
the next section.

Focus of Study

This final phase encompassed a summative evaluation that examined students’
experiences with B3:30, its impacts and ripple effects, and conditions for program
effectiveness, while expanding upon the cumulative findings from the Phase | and
Phase Il Evaluations. The following questions guided the Phase Il evaluation:

1. How was the B3:30 program and its various components experienced by
students?



How did B3:30 impact students, and more specifically, how did the academic and
homework support and mental health and well-being components affect

students?

What were the conditions that supported (or facilitated) program effectiveness
and impacts?



METHODOLOGY

For the summative Phase Il evaluation, a robust mixed-methods research approach
was implemented between May and June 2023. As described in more detail below,
qualitative and quantitative data were gathered through on-site observations, student
interviews, arts-based submissions, sharing circles with parents/caregivers and program
staff, as well as student and parent/caregiver surveys. The use of a mixed methods
approach ensured that the limitations of one type of data were balanced by the
strengths of another (Creswell, 2014). It allowed the researchers to triangulate data -
compare different perspectives from quantitative and qualitative data - to ensure that
understanding was improved by integrating different ways of knowing.

Qualitative Data Sources

Site Observations: The research team conducted in-person, non-participant
observations? of B3:30 program sites during program delivery. A standardized
observation guide (see Appendix A) was used to document the operation of the
program and participants’ experiences, with minimal interference with program
delivery. Four sites were chosen to represent diverse geographic locations
across Toronto and that were not subject to site observations during Phase | or
Phase Il evaluations.

Student Interviews: Site observations also included short, semi-structured
interviews (see Appendix B) which were undertaken during programming such as
students’ break time (e.g., dinner), while activities were underway (e.g.,
recreation time), or during transitions between activities. Students were
approached by researchers or program staff to participate in the interview. Most
student interviews were conducted in small groups of 2-7 students, while a few
were conducted one-on-one. Student interviews were conducted without the
presence of program staff to maintain privacy and minimize response bias. In
total, 66 students were interviewed. Interviews were recorded, transcribed, and
checked for completeness and accuracy.

Sharing Circles: Researchers facilitated virtual Sharing Circles with
parents/caregivers of student participants (see Appendix C), program staff (see
Appendix D), and TFSS administrative staff (see Appendix D). The Sharing Circle
provided a safe space where each participant had an opportunity to share their

1 Non-participant observation refers to the observations made by researchers without
participating and being involved in the activities of the session (Cohen et al., 2000).
These observations were made by means of an observation guide (see Appendix A).



perspectives and experiences and be heard, respected, and valued. Two sets of
Sharing Circles were conducted separately with parents/caregivers and program
staff to gather perspectives from east and west B3:30 program site locations.
Each Sharing Circle was facilitated by one or two researchers and recorded for
transcription and analyses and checked for completeness and accuracy. In total,
20 parents/caregivers, 18 program staff, and 5 TFSS administrative staff
participated in the Sharing Circles. To protect participant anonymity, findings from
program staff and TFSS administrative staff are reported together.
Parents/caregivers’ time for participating in the Sharing Circle was honoured with
a gift card.

Arts-based Submissions: Grade 3 students were invited to respond to a prompt
of their choosing in a creative way, such as by telling a story, drawing a picture,
or writing a poem (see Appendix E). This opportunity was extended to Grade 3
students as a new technique and an additional way to gather student voice, help
young children with sharing their feelings and experiences, and supplement
student survey responses. In total, 39 arts-based submissions were received.

Quantitative Data Sources

Student Registration and Attendance Data: B3:30 registration and attendance
data of students from the School-based Initiative Tracking Tool were utilized to
understand student engagement patterns for 2022-23. The student registration
data were also used to calculate the survey return rate by grade.

Elementary Report Card Data: Report card data for Reading, Writing,
Mathematics, and Learning Skills were obtained from the 2022-23 school year to
understand relationships between B3:30 participation and academic
achievement.

Year-end Student Survey: Students were invited to complete an anonymous
year-end survey. There were two versions of the student survey: one for students
in Grade 3 (see Appendix F) and one for students in Grades 4-8 (see Appendix
G). The Grade 3 survey was intended to capture the voices and perspectives of
students using more accessible language and fewer questions to increase their
participation. To further aid with accessibility, Grade 3 students were encouraged
to complete the survey in hard copy format, with the support of program staff.
Participants from Grades 4-8 completed their survey primarily online, although a
hard copy version was available. Considering these nuances in survey
administration, the results for the Junior (Grade 3 and Grades 4-5) program are
reported separately from the Senior program (Grades 6-8). The student surveys
included demographic questions, questions about their reasons for attending the
program, how B3:30 has helped them with their knowledge, skills, behaviours,
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and confidence, as well as their experiences and feelings about the program. In
total, surveys were received from 44 Grade 3 students, 97 Grades 4-5 students,
and 284 Grades 6-8 students. Table 1 below shows the student registration data,
survey data, and return rate by grade. Of note, less than one third of all Grades
6-8 students in B3:30 completed the survey, and as such, the representativeness
and generalizability of the student survey data are modest and should be

considered when interpreting student survey results.

Grade

oONO OV Ph~W

Total
Junior
(Grades 3-5)
Senior
(Grades 6-8)

e Year-end Parent/Caregiver Survey: For the summative evaluation,

Table 1. B3:30 Registration Data and
Student Survey Return Rate by Grade, 2022-23

Student Student
Registration Registration
Count Percent
60 5%
86 7%

87 8%
233 20%
318 28%
365 32%
1149 100%
233 20%
916 80%

Student
Survey
Count
44
40
57
87
97
100
425

141

284

Student
Survey
Percent
10%
9%
13%
20%
23%
24%
100%

33%

67%

Return Rate

73%
47%
66%
37%
31%
27%
37%

61%

31%

parents/caregivers were invited to complete an anonymous year-end survey (see
Appendix H). The survey provided an additional opportunity for
parents/caregivers to share their feelings and experiences about the academic
and homework support, a range of impacts, as well as suggestions for program
improvement. The survey was available in hard copy and online format with
various translations. Parents/caregivers were asked to complete one survey for
each child registered in the B3:30 program. Parents/caregivers’ time for
participating in the survey was honoured with a draw for a gift card. In total,
surveys were received from 28 parents/caregivers of Grades 3-5 students and 31
parents/caregivers of Grades 6-8 students. Table 2 below shows the student
registration data, parent/caregiver survey data, and return rate by grade for
parents/caregivers. Parent/caregiver survey responses were somewhat evenly
distributed across all grades with roughly half in the Junior Grades (Grades 3-5)
and the other half in the Senior Grades (Grades 6-8). However, the return rate
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was low, and thus, the findings from this evaluation are not representative of all
parent/caregiver voices.

Table 2. B3:30 Registration Data and
Parent/Caregiver Survey Return Rate by Grade, 2022-23

G St_uden_t St_uden_t Parent/CaregiverParent/Caregiver Return
rade RegistrationRegistration S
Count Percent urvey Count Survey Percent Rate
3 60 5% 10 17% 17%
4 86 7% 8 14% 9%
5 87 8% 10 17% 1%
6 233 20% 7 12% 3%
7 318 28% 12 20% 4%
8 365 32% 12 20% 3%
Total 1149 100% 59 100% 5%
Junior o o o
(Grades 3-5) 233 20% 28 47% 12%
Senior o o o
(Grades 6-8) 916 80% 31 53% 3%

Data Analysis

Qualitative data (i.e., site observations, interviews, sharing circles, and open-ended
survey comments) were thematically analyzed. This involved a pair of researchers
reviewing each transcript for familiarity, individually and as a team, and then identifying
a common coding scheme and prevalent themes and sub-themes. This process
underwent subsequent refinement, and a codebook was created to ensure qualitative
data were coded in a consistent way. Quotes were selected which represented the
themes.

Arts-based submissions were subjected to a modified descriptive review analysis, a
method primarily used to understand student work (Carini & Himley, 2000; Marten &
Spielman, 2005). Modified descriptive review engaged the research team in exploring,
describing, and analyzing the arts-based submissions in a structured manner, first
individually, and then together through a collaborative reflection and perspective sharing
discussion to come to a collective understanding and analysis.

Quantitative data were extracted from their various sources, transformed and organized
into a usable format, and analyzed using descriptive statistics in SPSS.
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PROGRAM BACKGROUND

About the 2022-23 Program

Nearly four years ago, TFSS chose to expand the reach and impact of B3:30 by offering
the program to students in Grades 3-5, called the “Junior” program. The program
continued to be offered to Grades 6-8 students, which became known as the “Senior”
program. In 2020-21 and 2021-22, B3:30 was offered in 18 schools, five of which had
Junior programming. In 2022-23, B3:30 grew to 19 sites, six of which had Junior
programming (see Figure 1).

Figure 1: B3:30 Sites and Program Offerings in 2022-23

Dr Marion
Hilliard
SrPS
Iroquois JPS m) Emily Carr PS

O Military Trail PS

© Brookview MS Joseph
Tecumseh SrPS O Brant PS

Smithfield MS O Charles Gordon SrPS O

QSteqgibolfeliMa O Bliss Carman Sr PS
O Lawrence Heights MS

Maple Leaf PS O O Valley Park MS

Portage Trail CS O D.A. Morrison MS
Dixon Grove JMS
G S cs O Carleton Village
Ry Jrand Sr Sports
and Wellness
Academy

Beyond 3:30 Grades
O 6-8 Program

Beyond 3:30 Grades
3-5 and 6-8 Programs

B3:30 has been made possible with support from the Ministry of Tourism, Culture and
Sport, generous funders, in-kind donations, as well as approximately 70 academic,
recreation, and nutrition staff, and leadership at TFSS.
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Program Components

In 2022-23, B3:30 program was fully in-person. The 2022-23 delivery of B3:30 saw a
continuation of key programming components, such as homework support and sports
and recreation, as well as a return to its hallmark field trips and Community Dinners,
which were previously impacted by the COVID-19 pandemic and associated health and
safety measures. Program components offered in 2022-23 are described further below.

Daily Physical Activity: Program staff started the B3:30 program with 15-20
minutes of Daily Physical Activity (DPA) to help students unwind from school.
DPA often involved a physical or mindfulness activity, but there were also times
when students would play board and card games.

Sports and Recreation: Led by recreation staff, the sports and recreation
component of B3:30 was allocated for one hour each day and took place inside
the school gym or outside on school grounds. This included dodgeball, soccer,
basketball, or structured play. This component was separate from DPA.
Nutrition and Junior Chefs’ Club: During B3:30, students received an after-
school snack and could participate in the Junior Chefs’ Club which was overseen
by nutrition staff. Students' allergies and food preferences were accommodated,
such as the provision of Halal and culturally preferred food. In the Junior Chefs’
Club, small groups of students took turns each day to prepare dinner made from
local produce, clean up, and describe the meal and nutritional information to their
peers. The Junior Chefs’ Club provided a hot meal to all students each day.
Tutoring: As part of the academic support component, B3:30 provided one-on-
one and small group in-person tutoring with a focus on math and language, but
students could get assistance from a tutor with any subject. Students in B3:30
had access to tutors once or twice a week during homework time. Online tutoring
was also provided.

JUMP Math: The JUMP Math program was an academic support program
offered to B3:30 students twice per week. With the support of JUMP Math staff,
B3:30 staff were trained to teach math concepts (e.g., fractions, addition, and
subtraction) and provide math support to a small group of students using JUMP
Math materials and methods.

Community Dinners: Monthly Community Dinners were organized for families to
provide an intentional space to highlight students’ learning and experiences
during the B3:30 program and foster parent/caregiver engagement. Students
were involved with meal preparation and clean-up.

Field trips and Inter-site Events: B3:30 staff organized excursions during
programming hours such as the Wellness Walk at Downsview Park, a scavenger
hunt at Earl Bales Park, and friendly basketball matches between school sites.
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Community Partnerships

The aforementioned components were complemented by the following community
partnerships which were fully restored in 2022-23, following the COVID-19 pandemic:

Canada Learning Code offered virtual coding workshops to 18 sites and piloted
additional workshops in four sites.

Canadian Children’s Literacy Foundation facilitated the Lost and Found
project across all sites. This project involved workshops to guide students
through a documentation activity of their experiences and emotions throughout
the pandemic using arts-based methods. Students were invited to submit their
work to be included in the National project.

Visions of Science engaged students across all B3:30 sites through a series of
four in-person workshops which presented new themes and topics in the fields of
science, technology, engineering, and mathematics.

Lay Up Basketball provided all B3:30 sites with small group, high quality
basketball programming tailored specifically for youth of all skill levels. Certified
coaches provided students with experiences, activities, and learning on and off-
the-court, rooted in the culture of basketball.

York University Faculty of Education arranged for teacher candidates to
volunteer across B3:30 sites to run their own specialty program for six weeks in
an area of expertise and/or interest (e.g., arts, drama, dance, etc.).

Vibe Arts provided arts education and artistic mentorship through weekly
workshops to two B3:30 sites from March to May.

Orchestra Toronto ran an “Intro to Opera” workshop at one B3:30 site to
encourage the enjoyment and appreciation of music and music education.
Orchestra Toronto also provided B3:30 students and their families with free
tickets to an opera concert.
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PROGRAM PARTICIPANTS

Participant Demographics

Demographic information about B3:30 participants was drawn from the feedback
students shared about themselves in the student survey and parent/caregiver survey
responses. As in Phases | and Il of the B3:30 program evaluation, combined student
demographics findings are presented in this report.

About one third of the student survey respondents indicated that they were in Grades 3-
5 (Junior program), with their older counterparts (Grades 6-8; Senior program)
accounting for the remaining two-thirds (see Figure 2).

Figure 2: B3:30 Participants’ Self-ldentified Grade (n = 425)

m Grade 3 Grade4 mGrade5 mGrade6 wmGrade7 mGrade 8

9%

0% 50% 100%

Slightly higher proportions of students identified as boy compared to girl across both the
Junior and Senior grades. In Grades 3-5, 54% of respondents identified as boy, while
the proportion for girl was 44% (see Figure 3). Also, less than 7% of students in Grades
3-5 provided multiple responses, in addition to less than 7% indicating they did not
understand the question.
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Figure 3: Grades 3-5 B3:30 Participants’ Self-identified Gender (n = 139)

Multiple | do not
responses understand this
<7% question
< 7%
Girl
44%

Similarly, in Grades 6-8, 52% identified as boy, while 46% identified their gender as girl
(see Figure 4). In Grades 6-8, less than 4% of students identified as non-binary, while
less than 4% provided multiple responses. Further, under 4% of Grades 6-8 students
were unsure of their gender identity, with under 4% reporting they did not understand
the question.
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Figure 4: Grades 6-8 B3:30 Participants’ Self-identified Gender (n = 284)

Multiple responses

Not sure of my < 4%
gender identity | do not understand
0, . .
Non-Binary, N.B. < 4% this question
<4%
or enby
<4%

Girl
46%

The racial distribution in this report is presented by the Junior versus Senior grades.
Most students in Grades 3-5 (89%) self-identified as Black, East Asian, South Asian, or
more than one racial identity, while most students in Grades 6-8 students (78%) self-
identified as Black, South Asian, or more than one racial identity (see Figures 5 and 6).
More specifically, students reporting Black represented the largest share of participants
among Junior and Senior students (34% of Grades 3-5 students and 57% of Grades 6-8
students). More Grades 3-5 students identified as East Asian (27%) compared to
Grades 6-8 students (4%). South Asian students accounted for more similar proportions
(Grades 3-5, 19% and Grades 6-8, 12%), along with 9% of both grade groupings
identifying as multiracial or mixed heritage.
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Figure 5: Grades 3-5 B3:30 Participants’ Self-ldentified Race (n = 139)

Latim_) / Latinallndigenous, <7% Middle
Latinx, < 7%

Eastern, <7%
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| do not understand

\White, ’< 7%
this question, < 7% |

Southeast Asian, <7%

' East Asian, 27%

Figure 6: Grades 6-8 B3:30 Participants’ Self-ldentified Race (n = 282)
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Over three-quarters of both Grades 3-5 and Grades 6-8 participants were born in
Canada (see Figures 7 and 8).

Figure 7: Grades 3-5 B3:30 Participants’ Self-ldentified Country of Birth (n = 139)

Figure 8: Grades 6-8 B3:30 Participants’ Self-ldentified Country of Birth (n = 284)

Student Attendance History and Habits

The average daily attendance data increased over the course of this three-year
evaluation, from 169 students attending on average on a given day the program was

offered in 2020-21, to 410 in 2021-22 to 473 students in 2022-23, the highest recorded
20



average over the past seven years (see Figure 9). As noted in the Phase Il evaluation,
one of the key reasons for the increase in attendance was that the B3:30 program had
fully returned to an in-person delivery model following the period of heightened COVID-
19 restrictions (such as school and program closures, lockdowns, and cohorting in 2020
and into 2021).

According to program type, in 2022-23, more Senior students (Grades 6-8: 80%)
attended compared to Junior students (Grades 3-5: 20%).

Figure 9: B3:30 Average Daily Attendance from 2016-17 to 2022-23

500 473
Grades 3-5
410
95
400 Grades 3-5
56
2
8300
=]
1]
S
z
c 200
=}
P4
) l
0

2016-17 2017-18 2018-19 2019-20 2020-21 2021-22 2022-23
(18 Schools) (18 Schools) (18 Schools) (18 Schools) (18 Schools) (18 Schools) (19 Schools)

As Figure 10 indicates, according to the student survey results, more Senior students
(40%) compared to Junior students (15%) began attending B3:30 from September to
December 2022, while similar proportions joined one year ago (Junior Grades 4-5, 25%;
and Senior Grades 6-8, 22%). Junior students more often began between January and
March 2023 (11%) and after March Break (20%) compared to Senior students (6% and
7%, respectively). It should be noted that a larger proportion of Junior students (14%)
compared to Senior students (4%) weren’t sure or didn’t remember when they started.
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Figure 10: When did you First Start Attending B3:30?

m Three years ago Two years ago
m One year ago m Between September and December 2022
m Between January and March 2023 m After March Break 2023

H| don't remember

Grades 4-5 (n = 97) 7% 20% 14%

Grades 6-8 (n = 282) 13% 7% 4%

0% 50% 100%

According to parents/caregivers, 84% of students in Grades 3-5 first started attending
B3:30 within the last year compared to 52% students in Grades 6-8 (see Figure 11). For
the most part, there were small discrepancies between the student and parent/caregiver
surveys as to when students first started attending B3:30. This can be attributed to
differences in recall ability and small parent/caregiver sample size.
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Figure 11: When did your Child First Start Attending B3:30?

m Three years ago Two years ago
m One year ago m Between September and December 2022
m Between January and March 2023 m After March Break 2023

Grades 3-5 Parents (n = 25) 12% 20%

Grades 6-8 Parents (n = 31) 19%

0% 50% 100%

The student survey also captured how often students attended B3:30 during the school
week. Figure 12 shows that approximately half (47%) of Grades 4-5 students attended
4-5 days per week on average, while over two-thirds (68%) of Grades 6-8 attended 4-5
days per week. It is interesting to note that over half (52%) of Grades 4-5 students
attended three days or less, compared to about one third (32%) of Grades 6-8 students.

Figure 12: On average, | attend B3:30
for the Following Number of Days each Week

mFive days Four days mThree days mOne ortwo days

B -4%
e - - -

0% 50% 100%
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Parents/caregivers reported that just over half (56%) of Grades 3-5 students attended 4-
5 days per week on average, compared to a greater proportion (73%) of Grades 6-8
students (see Figure 13). These findings are generally comparable to the student

survey.

Figure 13: How many Days of the
Week Does your Child Attend B3:30 on Average?

= Five days Fourdays mThreedays mOne ortwo days

R - .
R - . -

0% 50% 100%
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RATIONALE AND BARRIERS TO PARTICIPATING IN
B3:30

Students attended B3:30 for many different reasons. The year-end student survey
attempted to capture the breadth of motives for B3:30 participation (see Figure 14), with
the most prominent reasons among both Grades 3-5 and Grades 6-8 students being
that their friends attended and they found B3:30 fun. These were also the commonly
reported reasons for attending B3:30 in the Phases | and |l evaluations (De Jesus et al.,
2022, 2023). Noticeably more Grades 3-5 students attended B3:30 because their
parents/caregivers wanted them to or because their siblings attended, whereas more
Grades 6-8 students attended B3:30 because their friends attended or they needed help
with homework. Other reasons students shared for attending B3:30 included childcare
or family logistics, sports programming, and the nice program staff.

Figure 14: | attend B3:30 because:

Grades 3-5 (n = 141) Grades 6-8 (n = 286)
My friends attend 56% 69%
It's fun 557—,0‘%%
| want to learn new things and skills 30?%2%
| want to cook and eat in the Junior Chef’s Club 3085?%
There is nothing else to do after school 2320{3"%
My parents/caregivers want me to attend 259% 40%
| want to be around kids my own age 17%/% %
My sibling(s) attend 150%0%
| want to be around the staff/teachers 151/;?%
| need help with homework 9%1 5%
| get help when | am feeling sad or unhappy 1»?54?/0
Other reasons 901/02%
0% 50% 100%

The rationale among parents/caregivers to register their child in B3:30 centered on
learning about and supporting academic, social, and mental health domains (see Figure
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15). The leading motives behind B3:30 registration for parents/caregivers of Grades 3-5

students were to learn new things and skills, to support their mental health and well-
being, and to have fun. The leading motives behind B3:30 registration for
parents/caregivers of Grades 6-8 students were to learn new things and skills, to
receive homework help, and to socialize with children of similar age. Other reasons
parents/caregivers shared for registering their child included that they were referred to
the program and to keep up with schoolwork.

Figure 15: Why did you Register your Child in B3:30?

u Grades 3-5 Parents (n = 25) Grades 6-8 Parents (n = 31)

i e
To learn new things and skills Ta% 84%

To support their mental health and well-being e — 8%

To have fun F—————— 68%
To connect and be around kids their own age " E——————————pyy 64%
To receive help with homework ~F——————— A%
To cook and eat in the Junior Chefs' Club W Impm— 48%
For after-school supervision FFIII——_———44%
To connect and be around the Beyond 3:30.. g 36%

To support me/my family in dealing with stress and.. e gm— 28%

My child’s friends attend Beyond 3:30 s 24% ...,
There is nothing else to do after school =g 20%
My other child/children attend Beyond 3:30 W, 12%

Other reasons ™ 4%

0% 50% 100%

Students were invited to share if there were any challenges that impacted their ability to
participate in B3:30 (see Figure 16). The student survey results revealed that Grades 4-

5 students identified household chores and other difficulties (e.g., other activities, lack
motivation, mental health, etc.) to be among the most common factors that made it
difficult to participate in B3:30. According to Grades 6-8 students, household chores,
looking after siblings, and other difficulties (e.g., other activities, lack of motivation,

of

mental health, etc.) were among the most commonly cited challenges (see Figure 16).

These were similar to barriers that made participating in B3:30 difficult in 2021-22 (De
Jesus et al., 2023) whereas realities with online programming (e.g., frequent
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distractions, hard to focus) made participation difficult in 2020-21 when B3:30 pivoted to
online delivery due to the COVID-19 pandemic (De Jesus et al., 2022).

Figure 16: Did any of the Following Things Make it
Difficult for you to Participate in B3:30 this Year?

Grades 4-5 (n = 90) Grades 6-8 (n = 239)

0,
0% A% 44,
27% 26% 249
20% 16% 15% 20% =
(o} (o]
0%
Household chores Look after Part-time Health reasons Mental/emotional Other difficulties
or other work brothers, sisters work/Helping with (e.g., feeling sick) health (e.g., not listed
and/or family family business feeling sad, not

members wanting to be

around others)

Another factor that impacted students' ability to participate in B3:30 involved concurrent
and competing activities. Concurrent activities that were noted during the site
observations included a track and field event which affected the attendance and arrival
time of some older students at one of the sites who were practicing for the upcoming
tournament. At another site, students in the Senior program were practicing for a dance
performance for the talent show competition.

Regardless of grade level, parents/caregivers reported that household chores, looking
after siblings, health reasons, and other difficulties (e.g., sports or other activities,
attending a different school once per week) were among the most common factors that
made it difficult to participate in B3:30 (see Figure 17).
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Figure 17: Did any of the Following Things Make it Difficult
for your Child to Participate in B3:30 this Year?

18%
14%

Household chores
or other work

m Grades 3-5 Parents (n = 22)

9%

I7%

Look after

5%

.0%

Part-time

Grades 6-8 Parents (n = 28)

9%
° 7%

5%
. 0%

Health reasons Mental/emotional

brothers, sisters work/Helping with (e.g., feeling sick)  health (e.g.,

and/or family
members

family business
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EXPERIENCES AND FEELINGS AT B3:30

This section focuses on students’, parents/caregivers’, and program staff members’
experiences and perceptions of the B3:30 program overall and with specific program
components or activities, such as academic and homework help, nutrition and Junior
Chefs’ Club, DPA and sports and recreation, arts and other activities, social aspects,
and with program staff.

Overall Experiences and Feelings

Overall, students felt positive about their B3:30 experience, and many expressed
positive perceptions about specific aspects of the program. Consistently positive
participant feedback in the form of survey responses, interview comments and
reflections, art-based submissions, and site observations, pointed towards students’
satisfaction and enjoyment of the program.

“It's been really fun. It's been exciting because | used to go to a different
[afterschool] program but it really wasn't as fun as Beyond 3:30 and this one is
just somewhere to go when you just need to escape everything in life and just
come here, have fun with different people.” — B3:30 Student

“Well, there's one more thing | would like to say. | love Beyond, | never want it to
end.” — B3:30 Student

In student interviews, B3:30 participants shared reflections about positive experiences
across one or more of the program components and scheduled activities. Students
enjoyed the feeling of routine and having a schedule where they could take part in a
variety of activities. Positive feelings expressed included feeling happy, energized and
appreciative (e.g., of caring staff who were respectful, warm, fun and engaging, meals
provided, gym time), as well as feeling engaged and having fun while participating in the
program. Students also liked the opportunities to learn new things and felt the program
was educational (e.g., learning how to prepare food, writing, JUMP Math), and fun at the
same time.

“It makes me feel very happy, so much energy.” — B3:30 Student

“It makes me feel grateful. Happy. You know what? The first time | came to
Beyond, at school, | had a little bit of problems but | came here and then all my
problems vanished and | was just happy, I'm just fine.” — B3:30 Student

Grade 3 students conveyed through arts-based submissions including texts, images or
a combination, that they felt happy, excited, cared for, loved, safe, relieved, a sense of
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belonging, enjoyment, and they had fun at B3:30. The following drawing in Figure 18
conveys a student's positive feelings of happiness about the program. The expression
showing an open mouth and closed eyes, along with word “safe” suggests a feeling of
comfort and sigh of relief, suggesting the recognition that the program provides a safe
space in support of well-being.

Figure 18: How does the B3:30 Program make you Feel?
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Student survey results also confirmed positive student sentiments about B3:30.
Specifically, Grades 3-8 students praised the program in the following ways: they found
it fun, exciting, they felt welcomed, loved the food, enjoyed particular activities, felt
challenged and smarter, enjoyed the staff, enjoyed seeing their friends, looked forward
to returning, and wished it was available in high school.

Based on the site observations, the program portrayed a welcoming environment, which
was reflected in the warm greetings from staff when students entered the space, and
during the check-ins where students were personally welcomed into the space, all of
which set a positive tone for the program. It was also noted that students often
interacted with each other, were comfortable working in groups, and were well-informed
about each other (e.g., students were aware and advised the program coordinator if
their peers could not attend).
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Further, according to student interview findings, students felt comfortable overall and
considered the program to be a safe space to engage and build connections with peers
and caring program staff, experience a sense of belonging and inclusion, and liked the
opportunities afforded for student voice. Many commented about looking forward to
attending the program after school where they could socialize, play, and have fun.

“It just makes me feel safe.” — B3:30 Student

“And even if my friends are not here, | have [named two program staff members’
names] here to cheer me up.” — B3:30 Student

It was also observed during site visits that the students got along with their peers and
displayed positive peer interactions, such as their teamwork during a sports activity,
playing cooperatively, and sharing and helping each other across grades.

Across the sites, the overall atmosphere in the program appeared to be fun and
engaging and filled with positive energy. Students appeared to enjoy their experience in
the program, which was evident from their pleasant demeanour and excitement,
particularly during mealtime and physical activity periods where students had
opportunities to socialize with friends. For example, students showed excitement about
eating snack and were also appreciative and grateful for the food prepared as they
cheered the chefs and nutrition staff. They also showed excitement as they anticipated
taking part in social opportunities during physical activity periods, as evidenced by
showing feelings of happiness and joy as they played and worked together, socialized
with peers, and participated in fun physical and academic activities.

Like student participants, parents/caregivers conveyed an exceedingly positive account
of their children’s experience in the program during the sharing circles. They expressed
appreciation for the program components and competent, friendly staff. They said the
program offered good quality and varied activities, and supported their children from a
social, academic, and well-being perspective. Overall, they expressed a strong
sentiment that their children had a fun and enjoyable experience in the program.
Parents/caregivers used descriptors such as happiness and love to describe their
children's positive sentiments towards the program, the activities, and the staff, and
were happy to be a part of B3:30.

“[My child] likes every aspect of Beyond 3:30. | don't think there's one section of it
that he doesn't enjoy. He said the teachers are very nice, they help him with his
homework. He likes playing with the other children, everybody respects and likes
each other. It's a place of fun. [...] And he said, ‘Every day | look forward after
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school to going to Beyond 3:30.° So, it's definitely something where | can say
whoever initiated once more, it's just a great idea, and if more kids could get
involved, it would even make it better. But yeah, it's definitely a good program so
I'll support it 100%. Thanks.” — B3:30 Parent/Caregiver

Parents/caregivers also shared that their children were motivated and excited to attend
the program, noting that when parents/caregivers came to pick up their children from
the program, their children asked if they could stay at the program longer. A few
parents/caregivers also remarked that the program supported children's positive
adjustment and reintegration since the COVID-19 pandemic.

“They never want to come home at six o'clock. When we are there it's like,
‘Mommy, come a little bit later?’ I'm like, ‘But the teachers have to leave, so you
have to come home.’ ...My oldest son started last year and he, | think from the
time the program was introduced, said he was interested, and he started going
and loved it. And he came home with so many stories that my youngest son, who
was not at the age to go yet, was really excited when September came for him to
jJoin his brother. And from September to now it's been great. It's something that |
noticed has changed their morale, because again, after COVID it was so hard for
them to reintegrate into the class, and | think the focus was really so much on
getting them caught up in their academics.” — B3:30 Parent/Caregiver

In alignment with B3:30 goals and program evaluations in previous years, students and
their parents/caregivers also recognized the opportunity to better support working family
members by providing supervised care beyond the traditional school day, in addition to
peace of mind, knowing that their children were in a safe after-school program.

“So my son started going to Beyond 3:30 last fall, September 2022, and he really
enjoys it. Because | started working recently and | needed a space where | could
send him, like a safe environment where he could try all the activities. So it
perfectly worked out very well for him. He really enjoys going there. It's mix of
everything, little bit of outdoor activities and also homework help, and they
brought a snack which is really very good. So he's very happy about it being part
of this Beyond 3:30. Thank you.” — B3:30 Parent/Caregiver

These positive experiences and feelings about B3:30 were mostly consistent with the
Phase Il evaluation, during which students and parents/caregivers discussed their
happiness, enjoyment, and appreciation due to the various program components,
opportunities to socialize with friends and program staff, and safe and caring
environment. There were some students who expressed mixed feelings.
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Overall, program staff unanimously agreed that the program provided a positive and
beneficial experience for students. Like parents/caregivers, staff frequently reported that
the program provided a friendly, supportive, and welcoming space for students to attend
after school (e.g., an environment for students to engage with friends, make friends, and
where there were caring adults who supported them and not feel judged, etc.).

“I would put it in a nutshell and say, it is rewarding seeing how we are helping the
kids that would normally go home [...] but they're able to come to Beyond 3:30
and be themselves, have fun, share and learn, and develop.” — B3:30 Program
Staff

Further, staff expressed that B3:30 provided an experience where students were excited
to attend and engaged in educational, interesting, and healthy activities (e.g., fun, arts-
based and other creative activities, food preparation and nutrition, discussions, etc.).
Program staff also observed that B3:30 fostered an environment where student voice
was encouraged and heard.

“My experience, so far, with Beyond has been positive. The kids have just been
really welcoming. | find that a lot of the kids now kind of use Beyond as their safe
space. They'll come in like, ‘Miss, we kind of need to speak about things where
I've been going through this.” So, | find that to be really nice that they have a
space where they know that they can just come and speak about anything and
not be judged, and have their voices heard.” — B3:30 Program Staff

Staff also emphasized the importance of students socializing with friends (e.g.,
opportunities to socially engage, play, be themselves), as well as socializing with staff
(e.g., appreciate the staff, respect and look up to staff, engage with caring adults).

“I think they value the time shared with friends, they value the work, helping them
with their homework, and value play time and connection, | think more than they
see the impact of the long-term impacts. And what really, | think, | feel really
thrilled about is when students come back, whether it's to volunteer, or they see
us, or they're in university, and they said, ‘I did this program, and this is how it
impacted my life,” and now they recognize why we ask them to stand up and
speak, present during the mealtime.” — B3:30 Program Staff

While the majority of student comments were positive, some students felt there was not
enough student voice or choice (e.g., gym options, wanting to have more free time,
freedom to choose activities). A small number of students made negative comments
about staff (e.g., some staff had strict expectations such as only letting students who
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finished their work or behaved well to attend field trips or the talent show, the occasional
use of inappropriate language). Regarding specific program components, some
students noted that some academic work was too hard and/or too much, DPA was too
often and they preferred to switch activities, and that sometimes the taste and quality of
the meals or snacks was not to their liking.

“I think they could give us more freedom in what we choose to do. Sometimes
they’re just like, ‘We’re going do this.” Sometimes we occasionally have votes and
stuff like that to see what we do. But sometimes, yeah.” — B3:30 Student

“Yeah, it’'s [JUMP Math] hard sometimes. The work that they give us it was from
the past, we did it back in term one, so it would be nice to have new work.” —
B3:30 Student

Academic and Homework Help

Academic and homework support is a core component of B3:30. Participant interviews
revealed overall that students enjoyed the academic and homework help and had fun
engaging in special activities (e.g., STEM challenges, the Lost and Found project),
writing/journalling, math, and playing activities like word games during the academic
period.

“And it’s not just boring, it’s actually fun. We do STEM challenges and stuff. And |
play different games. We switch it up every day.” — B3:30 Student

“And also there was this project called The Lost and Found and we participated
in it and we did some poems, writings, art and stuff. That’s mine right over there
and | won first place for it!” — B3:30 Student

Both interview findings, along with site observations, aligned with data from the student
survey. Most students in B3:30 received academic and homework support in the 2022-
23 school year (see Figure 19).
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Figure 19: Did you get Academic and Homework Support
in the B3:30 Program this School Year?

mYes mNo

Grades 3-5 (n = 139)

Grades 6-8 (n = 287)

0% 50% 100%

Parents/caregivers reported higher levels of academic and homework support than
B3:30 participants (see Figure 20).

Figure 20: Did your Child get Academic and Homework Support
in the B3:30 Program this School Year?

mYes = No

Grades 3-5 Parents (n = 22)

Grades 6-8 Parents (n = 28)

0% 50% 100%

Students reported in the interviews that those who did not have homework were given
an activity to work on, such as JUMP Math. This was confirmed in the site observations
where students were seen working on their homework, doing an academic activity
facilitated by program staff, or getting one-on-one support during the academic portion
of the program.
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Figures 21 and 22 show the results from the student and parent/caregiver surveys,
respectively, regarding the help students got in various subjects. Math and language
were cited as the subjects in which students most got help with, although students had
different perceptions from their parents/caregivers. Other subjects that students
received help with included science, STEM, social studies, and French, among others.
Despite these differences, in general, Grades 3-5 students and their parents/guardians
indicated that they received support predominantly in language (reading and writing),
whereas Grades 6-8 students and their parents/guardians indicated that they received
support predominantly in mathematics.

Figure 21: If yes, what Subjects did you get Help With?

m Grades 3-5 (n = 120) Grades 6-8 (n = 257)

100%
89%

2%

50%

39%

28%

18% 17%

Mathematics Language Other
(reading and writing)

0%
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Figure 22: If yes, what Subjects did your Child get Help With?

m Grades 3-5 Parents (n = 21) Grades 6-8 Parents (n = 28)
100% 93%
71%
62%
57%
50%
38%
32%
0%
Mathematics Language Other

(reading and writing)

Support Needed in Other Subjects

Among students in Grades 4-5, less than a third said “yes” when asked if they wanted
support in other subjects (see Figure 23). Of those saying “yes”, 33% wanted support in
science and technology, 29% in social studies, and 50% in other subjects (see Figure
24). In addition, some Grades 6-8 students (21%) wanted support in other subjects, with
47% wanting support in science and technology, 34% in social studies, and 31% in
other subjects (see Figure 24). Other subjects included French, History, coding, Health
and sexual education, communication skills, painting, poetry, and creative writing.
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Figure 23: Were there any Subjects that you Wished
you got Academic and Homework Support With?

mYes = No

Grades 4-5 (n = 95)

Grades 6-8 (n = 278)

0% 50% 100%

Figure 24: If yes, What Other Subjects did you Need Help With?

B Grades 4-5 (n=24) 1 Grades 6-8 (n =58)
100%

0,
50% 47% °0%

34%

0%
Science and Technology Social Studies Other

Parents/caregivers were asked the same question and only 43% of those with students
in Grades 3-5 wished that their child got academic and homework support, while about
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one third of parents/caregivers of Grades 6-8 students wanted their child to get such
support (see Figure 25).

Figure 25: Were there any Subjects that you Wished your
Child got Academic and Homework Support With?

mYes = No

Grades 3-5 Parents (n = 21)

Grades 6-8 Parents (n = 28)

0% 50% 100%

Among the subjects that parents/caregivers felt students could get more help with,
science was mentioned most, followed by social studies, and other areas such as
reading, money management, and French (see Figure 26).
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Figure 26: If yes, What Other Subjects did your Child Need Help With?

m Grades 3-5 Parents (n = 8) Grades 6-8 Parents (n = 8)
100%

88%

75%

50%
38% 38%

25% 25%

0%
Science and Technology Social Studies Other

Overall, students and parents/caregivers indicated in their feedback that they welcomed
and appreciated the help with homework as B3:30 provided students with the space,
time, and staff for homework help. This enabled students to complete their homework
before the academic period was finished and to have more quality time with their
families after the program since homework had been completed. Alternative activities
were provided at B3:30 if students did not have homework.

Students in Grade 3 conveyed through arts-based submissions that math was a subject
that they liked, were learning, engaged in, and benefited from. Students also recognized
the homework help they received and it's benefits towards helping to improve their
grades (see Figure 27). They also enjoyed opportunities to write, journal, and engage in
art activities.

40



Figure 27: What do you like Most About the B3:30 Program?

¥
u}{:1"",56°.€j/01 gO ) @ — 0)

F-:X g

3 OCSderen

In terms of the academic component of the program, parents/caregivers concurred that
students liked the support they received academically, including the homework help,
tutoring, and help with subjects such as math.

“My kids love the support they receive academically. My son is enjoying JUMP
Math and that’s the subject he struggles with.” — B3:30 Parent/Caregiver

Program staff observed that students found the academic and homework support
component to be a fun, enjoyable, engaging, and even an exciting experience, where
one-on-one attention was provided, and a variety of activities were offered.

Nutrition and Junior Chefs’ Club

Students frequently stated that they had fun participating in the Junior Chefs’ Club and
were appreciative that they received a snack and a nutritious meal in B3:30. In
particular, many students enjoyed learning how to prepare food, and liked the quantity,
quality, and variety of food. Aside from the enjoyment of working in the kitchen and
learning about and practicing cooking skills, students said that they enjoyed routine
meal schedules (e.g., Pasta Monday, Taco Tuesday). Some students noted that
birthdays were celebrated (e.g., a special treat where they ate cake, drank hot
chocolate, etc.), and that occasionally there were desserts.

“Oh working in the kitchen is amazing.” — B3:30 Student
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“There’s always food, so you don’t have to mind about that. Say if you didn’t have
lunch, you just come here after Beyond and you can grab a snack. And you don’t
even have to stay, you can just grab a snack if you want, or if you just wanted to
stay, there’s always mealtime at [3:30].” — B3:30 Student

It was evident from student data sources that they had an enjoyable experience during
snack and mealtime and enjoyed the meal that was prepared. For instance, one Grade
3 student wrote that they particularly liked the burgers and accompanied their words
with a detailed illustration where they used colours to match the different ingredients of
the burger, suggesting that this meal not only looked appetizing, but was also delicious
and healthy (see Figure 28).

Figure 28: What do you like Most About the B3:30 Program?
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According to parents/caregivers, students enjoyed taking part in the Junior Chefs’ Club
as they could learn, prepare and cook meals, and try different recipes.

“And my older one, as the Junior Chef, she want to work with me in the kitchen, |
always care. And she learned a lot with the Beyond, from teacher. And when she
learned, she came home and she was so happy, and she said, ‘Now my mom, let
me work in kitchen.” So now [ let her do it because she learn, she know how to
work. So, she learned a lot in the Junior Chef and she always talked about it. And
my three are there, they’re so happy.”— B3:30 Parent/Caregiver

Program staff also reported that students enjoyed working in the kitchen, doing food
preparation, cooking, and baking (e.g., salads, rice, chicken, pizza from scratch). Staff
commented that students found participation in the Junior Chefs’ Club to be a rewarding
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experience. For example, there was a student who used the food preparation skills they
learned to cook for their mother and they were proud to use the Junior Chefs’ Club
recipe. It was also noted that through the program, students’ eating habits had changed
and they became more “conscious of healthy eating.”

DPA and Sports and Recreation

Students enjoyed gym time, DPA, and opportunities to play games and team sports
(e.g., basketball, baseball, soccer, badminton, volleyball, dodgeball, hula hoop games,
ultimate frisbee, octopus, etc.). They also enjoyed individual practice (e.g., basketball
shooting), opportunities to play outside and in playground areas as well as indoors in
the gym, learning new sports, improving their fithess, having free time to choose
activities during DPA, and being involved with sport competitions with other B3:30 sites.
Students also mentioned that B3:30 offered opportunities for student choice in terms of
recreational activities to decide on rules and exercise the option to pass by having quiet
time or time to talk to a caring adult. For example, a Grade 3 student, who expressed
they liked DPA time the most, wrote, “l love my DPA time” along with a drawing of a
smiling figure kicking a soccer ball into a soccer net (see Figure 29).

“Like we play new fun games that we never played before and we learn any type
of exercise too that helps our body.” — B3:30 Student

“Honestly, | can just come here just to see my friends or just to have fun,

especially in the gym. Us three, | know we like playing the game we played
earlier today.” — B3:30 Student
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Figure 29: What do you like Most About the B3:30 Program?

In student interviews, participants reported that they enjoyed the activities and sports
because they were interactive, fun, they learned new skills, and engaged with peers.
During the site visits, students demonstrated how much they enjoyed the sports,
recreation, and DPA activities, as evident from their laughter and squeals of delight. It
was observed that students were clearly having fun and engaged in sports, such as
basketball, ultimate frisbee, and dodgeball during gym time, as well as other games and
activities outdoors.

Parents/caregivers also agreed that their children particularly enjoyed playing sports
and engaging in physical activity to manage stress and socialize with peers.

“And then the sports, whenever they came home they were so energetic. Always
when | need to pick them early, they always complain, ‘Mom, why are you picking
us early? We want to stay more.”’— B3:30 Parent/Caregiver

“Also that gym time is amazing, it’s a lot of physical activities they’re getting.
Before Beyond 3:30, they were never tired, they don’t want to go to sleep, and
they’re awake till 11:00, 12:00, and now | see that they are actually using their
energies.” — B3:30 Parent/Caregiver

Like students and parents/caregivers, program staff also reported that students
especially enjoyed sport and recreational activities and DPA time.
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“The feedback has been good in terms of experiences. Students, they are really
motivated to come to program, especially they love recreational time and we try
to do activities with them that are fun even during academic time. And they
definitely seem to enjoy that.” — B3:30 Program Staff

Arts and Other Activities

Arts-based activities were also enjoyed by students (e.g., arts and crafts, drawing,
painting, sculpture, drama, music, and other teamwork activities). Students highlighted
opportunities to participate in special arts-based events and activities and to explore
new things (e.g., the talent show, the Lost and Found project relating to the impact of
the COVID-19 experience on quality of life, doing writing pieces, building 3D rockets,
etc.).

“Like a Lost and Found project that we've been doing and now we have a journal
book that we just write to. We have questions that we just write down, like how
we feel and stuff.” — B3:30 Student

“Coming to Beyond, me and just being myself, me just getting to draw. | love to
draw and me just staying here, hanging out with my friends. It's amazing.” —
B3:30 Student

To illustrate their enjoyment of creative art activities, one Grade 3 student drew a sketch
pad with multiple pages opened to show two pages. The page on the left was blank and
the page on the right showed the beginning of a sketch indicating that this was a work in
progress. A pencil with an eraser lying on the second page was drawn right beside the
sketch indicating the provision of resources to engage in arts-based opportunities. The
drawing appears to be dynamic since it's an open book, with curved pages, almost as if
the page is about to turn (see Figure 30).
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Figure 30: What do you like Most About the B3:30 Program?

Some program staff also commented on the positive experience of engaging in special
projects that focused on well-being, such as the Lost and Found project, which students
enjoyed because they had to think through their COVID-19 experience, and they had an
opportunity to express their feelings creatively and describe how they spent their family
time and what activities they did during the pandemic (e.g., students felt comfortable to
express all of their own emotions in a safe, nurturing environment); also, students'
creations were recognized and appreciated (e.g., artwork posted on displays/walls).

“It [Lost and Found project] was a beautiful session where they express all their
emotions through that. And there were children who really love drawing and they
were so happy. [...] And being put it up on the board, everybody sees, it's like
they're being appreciated. So when they get to do things, they come back and
tell, ‘Can we do this? Can we do that?’ because they know this is a place where
all the outputs or the efforts are kind of appreciated.” — B3:30 Program Staff

Participants also referred to other activities and opportunities they enjoyed. For
instance, students mentioned activities with scheduled free time as an option (e.g., to
play board or card games with friends). They also liked participating in community
dinners, opportunities to go outside for academic sessions, play outdoors in the sport
field or local parks, and field trips. Additionally, they were excited about options to take
part in competitions offsite with other program sites (e.g., talent show showcase and
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awards event with singing, dancing, drama, basketball tournaments, etc.), and having
guest speakers visit the program space (e.g., STEM, arts, etc.).

“And we also had a community dinner, which was super fun. We do all kinds of
fun stuff, so it's really fun.” — B3:30 Student

“Yeah. There's competitions. There's a basketball tournament. We have the
talent show and it's a really good place to be and | like everybody here.” — B3:30
Student

Program staff commented on the variety of activities planned which helped enrich
students’ experience.

Social Aspects of Activities

Students shared that they liked the social aspects of B3:30 such as making and playing
with friends, co-operating and helping one another, and having a sense of belonging. In
response to what they liked most about B3:30, one Grade 3 student appreciated that
the program provided the opportunity to play with friends (see Figure 31). The word
“‘more” indicates the appreciation that they could play more with friends.

As shown in Figure 31, another Grade 3 child wrote, “free food and | have a bit more
friends” in response to being asked what they most enjoyed about the program. Below
this statement, the child drew a stick figure drawing food up to an open mouth, with two
stick figures both smiling and holding hands. One stick figure was slightly taller, perhaps
representing a staff member or another person, which depicts a sign of relationships
that the child had developed with other children in the program. In sum, this student
pointed out two components of the program that they liked: nutrition and socialization.
The happy expression on the figures’ faces indicates a positive association with the
nutrition component at B3:30 and also an appreciation for opportunities to socialize and
make connections with others.
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Figure 31: What do you like Most About the B3:30 Program?

Like students, parents/caregivers commented on the opportunities for interaction
including socialization, playing and decompressing with peers, building friendships, and
engaging with caring adults.

“Both my kids love the social aspects of the program. My daughter is very shy
and this program has boosted her confidence and she's still shy but very social.
She loves the sports, homework help, as well as the food. Amazing program.
Thank you." — B3:30 Parent/Caregiver

“My kids enjoyed the program so much that now they're going five days a week,
and they are very happy. And | see so many positive growth in them, for
example, during COVID they got really attached to electronics. Now they have a
chance to communicate with other kids, play with them, and grow with them. And
that is really helping." — B3:30 Parent/Caregiver

Program staff feedback also supported the importance of and positive experiences
associated with socialization and students’ self-esteem.

“So, I'm going to share my experience with the tutoring. It's amazing. We make a
lot of connection with kids.” — B3:30 Program Staff

“So we do activities ...and we plan... So they do have a lot of fun, but we also
want to ensure that we're building them up as well.” — B3:30 Program Staff
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Program Staff

Positive staff demeanour and staff engagement were key elements of the caring adult
role of B3:30 staff. With respect to staff demeanour, students described B3:30 staff in
positive ways (e.g., staff were kind, nice, fun, caring, attentive, funny, cool, amazing,
etc.).

“And the way they treat us in general. Whenever we come, they greet us, they
say hi. All of us have the connections with our Beyond 3:30 workers.” — B3:30
Student

“l like that you can tell that they care for us.” — B3:30 Student

Students conveyed that they liked the caring, helpful adults and program staff and that
the program provided a safe space. The arts-based submissions from Grade 3 students
also highlight the important role of program staff as caring adults. For instance, students
drew smiling figures of both participants and staff, naming them as well as adding
wording directly referring to their gratitude for the help they received from staff as well
as recognizing and appreciating the positive connections made (see Figure 32).

Figure 32: What do you like Most About the B3:30 Program?
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In fact, most Grades 4-5 and Grades 6-8 students indicated there was at least one safe
and caring adult at B3:30 (see Figure 33). For those Grades 4-5 students who said they
did not have a caring adult, they shared in open-ended comments that they did not need
a caring adult, they got support from someone else, they felt embarrassed or
unimportant, or did not trust staff. For those Grades 6-8 students who said they did not
have a caring adult, they shared that they did not need a caring adult, they got support
from someone else, they felt it was difficult or took time, or they did not like talking about
personal things with anyone.

Figure 33: Is there an Adult in B3:30 who you
Feel Comfortable to go to for Personal Support?

= Yes, there is one adult
Yes, there is more than one adult

m No, | have not met one yet

e - b

Grades 6-8 (n = 272) 60%

0% 50% 100%

Students said that staff and students got along well, students felt comfortable to have
conversations with staff, they felt they were treated with respect, and appreciated the
quality interactions and connections they made with staff.

“It's like | can have conversation with them, you know, you don't really have
conversations with your parents and stuff like that, but you can have
conversations with them.” — B3:30 Student

Program staff also echoed students’ feelings about the importance of building warm
connections and that participants felt safe and comfortable to talk about uncomfortable
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or personal subjects. Program staff concurred that they intentionally made efforts to
ensure students felt comfortable across all program components.

“There was a time when students would share to me how comfortable they felt,
and | thought that was very important because they do feel like they're in a safe
space when they're at Beyond 3:30 with us.” — B3:30 Program Staff

“I've seen kids take my advice, I'm not going to share any names, but | even had
one kid who had a problem with vaping. It's a very big problem in the community
right now. And what | had started at the beginning of the year was a circle time
where | would talk about this is what happens when you vape. This is what
happens when you do this, these drugs, this is what happens when you go to
high school. These are the gangster activities that go on. And | actually had a lot
of kids come and confide in me, which I think it was a moment of a shift for me. |
didn't think | could have that type of impact, but | think these are the type of
stories | could share.” — B3:30 Program Staff

In addition, students noted that program staff joined in activities during the sports and
recreation component of the program by engaging in fun ways and by using humouir,
which made activities fun for students. Another aspect of staff engagement mentioned
during the student interviews was program staff’s helpfulness during the homework
period which demonstrated their skill and knowledge.

“The fact that if we have homework, they help. When | get homework, they help
me a lot with all my homework.” — B3:30 Student

Program staff also noticed how students’ levels of motivation and engagement
increased over time as a function of the approach staff took with program delivery.

“The students, they built a strong sense of connection with both myself and the
staff...This is through their hands-on experiences, the creative discussions we
constantly have, collaborative activities. Also, although a lot of the students didn't
enjoy JUMP Math, but towards the end they, loved it.” — B3:30 Program Staff
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IMPACTS OF THE PROGRAM ON STUDENTS

This section focuses on the impacts associated with B3:30. Both quantitative and
qualitative data collected throughout the evaluation revealed that students benefitted
from this program in the following domains:

e Academics

¢ Mental Health and Emotional Well-being

e Social Development

e Healthy Lifestyle

e Other Benefits

Academics

The academic benefits of B3:30 was a key theme discussed by stakeholders in the
interviews, sharing circles, and surveys, and was also captured in students’ arts-based
submissions. Academic benefits were discussed in relation to students’ school
engagement, attitudes, and motivation, and achievement in academic subjects and
learning skills.

School Engagement, Attitudes, and Motivation

Evidence indicates that B3:30 had impacts related to students’ overall school
engagement, attitudes, and motivation, as reported by stakeholders engaged in the
evaluation. In the Grade 3 student survey, most students indicated that B3:30 helped
with school enjoyment, ability to do schoolwork, doing well in school, and class
participation (see Figure 34).
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Figure 34: Please tell us if B3:30 has Helped you with
School and your Learning, Grade 3

m Grade 3 (n =40-42)
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88%
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65%
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my schoolwork in school participating in math answer hard
class (such as math questions
answering
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class)

In the Grades 4-8 student survey, the majority of Grades 4-5 and Grades 6-8 students
indicated that B3:30 helped them in areas including school enjoyment, positive study
habits and attitudes, ability to do schoolwork, doing well in school, and class
participation, a lot or some of the time (see Figure 35). These results are similar to those
from the Phase Il evaluation as students in Grades 3-5 and Grades 6-8 perceived
moderate improvements in their study habits/attitudes, enjoyment of school, and ability
to complete school assignments (De Jesus et al., 2023).
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Figure 35: Please tell us how much B3:30 has Helped you with
School and your Learning, Grades 4-5 and Grades 6-8

m Grades 4-5 (n = 92-93) Grades 6-8 (n = 263-272)
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class)

Further, during the student interviews, students shared that the academic and
homework support provided in the program helped to make their schoolwork easier to
understand. In the arts-based submissions, students shared that the program helped

them to get better grades and with academic habits.

Like students, parents/caregivers of students in the Junior and Senior B3:30 program
had overwhelmingly positive perceptions regarding the impact of B3:30 on all items
relating to their child’s school engagement (see Figure 36).
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Figure 36: | believe B3:30 has had a Positive Impact on my Child’s...

m Grades 3-5 Parents (n = 15-22) Grades 6-8 Parents (n = 19-28)
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in school (e.g., attitudes towards schoolwork
answer questions in learning
class)

Comments shared by parents/caregivers during the sharing circles were aligned with
findings from the student and parent/caregiver surveys with respect to students’
increased class participation.

“My son was a quiet kid and now he learned to participate and ask more
questions. | think the academic support is great.” — B3:30 Parent/Caregiver

Students emphasized feeling increased motivation to do their schoolwork when B3:30
program staff were engaging, provided help after the student explained the support they
required, provided explanations, or taught them well. Similarly, parents/caregivers
agreed that the academic and homework support enhanced students’ attitudes and
motivation in a few ways. First, it helped students to get their homework done, which
students also reported in the student interviews.

“I noticed that my son is more passionate and excited to do his schoolwork now.
He gets it done during Beyond.” — B3:30 Parent/Caregiver
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Second, according to parents/caregivers, the academic and homework support
influenced students’ motivation by creating a supportive environment where students
could learn from and support one another.

“l just think it’s the overall interaction and knowing that there’s other kids there as
well doing their homework. | think it’s just the basic support system. He’s just not
there by himself struggling, you know what | mean? There’s other kids who’s
eager to leamn. It excites him also to learn and he wants to do better because
there’s other kids there that’s doing better.” — B3:30 Parent/Caregiver

Third, parents/caregivers felt that the program created an environment that made
learning interesting and fun for students, which may have enhanced their attitudes to
and engagement in learning.

“And the math really it was not something like strict tutoring session, it was very
friendly atmosphere. They are able to learn with fun.” — B3:30 Parent/Caregiver

Learning and Achievement in Academic Subjects

Learning and achievement in academic subjects were benefits of the program that were
corroborated by report card data and stakeholder perspectives. Data were obtained
from 2022 elementary report cards to examine the relationship between attendance in
B3:30 and student achievement. Data were analyzed for all participating B3:30
students, irrespective of grade level. B3:30 participants were compared to a control
group (students in the same grade and who attended the same school as B3:30
participants but did not attend B3:30). The control group is referred to as “non-
participants.”

Figure 37 shows that a slightly greater proportion of Grades 3-5 students who attended

the B3:30 Junior program achieved Levels 3/4 in reading, writing, and math, compared
to students who did not participate in the program.
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Figure 37: 2022-23 Proportion of Grades 3-5 B3:30 Participating and Non-
Participating Students Meeting Provincial Standards (Levels 3 or 4) in Reading,
Writing, and Mathematics

= B3:30 Participants (N=217-218) = Non-participants (N=491-502)
100%

50% II II II
0%

Reading Writing Math

Figure 38 shows that slightly fewer Grades 6-8 students who attended the B3:30 Senior
program achieved Levels 3/4 in reading, writing, and math, compared to non-
participants.
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Figure 38: 2022-23 Proportion of Grades 6-8 B3:30 Participating and Non-
Participating Students Meeting Provincial Standards (Levels 3 or 4) in Reading,
Writing, and Mathematics

m B3:30 Participants (N=788-791) m Non-participants (N=4509-4516)
100%

50% II II II
0%

Reading Writing Math

By comparison to recent evaluations, Phase | found that occasional and regular B3:30
participants were slightly outperformed by non-participants (De Jesus et al., 2022). This
could be attributed to the program closures and modified delivery in 2020-21 during the
height of the COVID-19 pandemic. The Phase Il evaluation, which studied the
program’s transition back to in-person delivery in 2021-22, showed that occasional and
regular B3:30 participants outperformed non-participants for Grades 3-5 students,
whereas non-participants outperformed occasional and regular B3:30 participants
among Grades 6-8 students (De Jesus et al., 2023). The Phase lll findings are
consistent with previous evaluation findings.

Figure 39 shows the learning skills achievement of students in Grades 3-5. A slightly
smaller proportion of Grades 3-5 students who attended the B3:30 Junior program
achieved “Good” or “Excellent” across all Learning Skills, compared to the non-
participants.
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Figure 39: 2022-23 Proportion of Grades 3-5 B3:30 Participating and Non-
Participating Students Meeting Provincial Standards (Good or Excellent) across
Learning Skills

= B3:30 Participants (N=217) = Non-participants (N=501)

Responsibility  Organization Independent  Collaboration Initiative Self-Regulation
Work

100%
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Students in Grades 6-8 had a similar pattern to their younger counterparts regarding
learning skills achievement (see Figure 40). That is, a slightly smaller proportion of
Grades 6-8 students who attended the B3:30 Junior program achieved Good/Excellent
across Learning Skills, compared to non-participants. These findings are somewhat
comparable to the patterns in reading, writing, and math achievement for Grades 6-8
students.
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Figure 40: 2022-23 Proportion of Grades 6-8 B3:30 Participating and Non-
Participating Students Meeting Provincial Standards (Good or Excellent) across
Learning Skills

m B3:30 Participants (N=796-797) u Non-participants (N=4569-4572)

Responsibility ~ Organization Independent  Collaboration Initiative Self-Regulation
Work

100%

50%

0%

By comparison to recent evaluations, Phase | showed that slightly more occasional and
regular B3:30 participants met provincial standards for most learning skills than non-
participants (De Jesus et al., 2023). The Phase Il evaluation revealed no clear pattern
among Grades 3-5 students but that a greater proportion of Grades 6-8 non-participants
met provincial standards for learning skills than their occasional and regular
participating counterparts (De Jesus et al., 2023). The Phase Il findings are consistent
with the Phase Il evaluation findings.

Nevertheless, during the sharing circles, parents/caregivers said their children learned
about self-discipline, responsibility, positive work habits, and a sense of routine as a
result of the homework support provided in the program, indicating that the program
helped to support students’ learning skills.

Program staff also discussed the benefits of the program for students’ overall
performance in academic subjects. Staff reported that tutoring helped with students’
schoolwork, led to deeper connections in their understanding, and increases in
academic performance. As an indication of students’ academic improvements, it was
noted that some students received “Most Improved” awards and accolades at school.
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“The academic part of our program has been pretty cool throughout the entire
year. For example, a lot of the students, when we went to their graduation, we
saw that a lot of them got, what do you call it? ‘Most Improved.’ A lot of most
improved coming from our program.” — B3:30 Program Staff

Furthermore, program staff felt that the program helped to boost students’ confidence
and pride in their academic abilities. According to staff, students demonstrated their
academic confidence by thanking staff for helping them with their schoolwork and by
showing them their improved school marks.

“Ms. [Program staff name] [...], I'm so happy that you sen[t] me to do the
homework.’ And then, they will show me the grades from school. They always
come to me and say, ‘Oh, look what | got on math.’ Or ‘Look what | get on my
English’ and things like that.” — B3:30 Program Staff

Benefits Related to Mathematics and Literacy

Regarding performance in specific academic subjects, most of the benefits discussed
by stakeholders involved math learning. For example, during conversations with
students and program staff, it was shared that B3:30 participants got help with fractions,
multiplication, percentages, geometry, and telling the time.

“Say we’re working on fractions in school and we don’t understand it, we ask
them to go over it with us.” — B3:30 Senior Student

Students’ improvement in math skills was also supported in the Grade 3 year-end
student survey where most students indicated that B3:30 helped them to do well in math
and answer hard math questions (see Figure 34). It was also corroborated by the year-
end student survey for Grades 4-5 and Grades 6-8, where over half of students said the
program helped them to do well in math, answer hard math questions, and do their best
in math in class, a lot or some of the time (see Figure 35). Similar impacts on attitudes
towards mathematics were perceived among Grades 3-5 and Grades 6-8 students in
the Phase Il evaluation (De Jesus et al., 2023).

In the interviews, students reported that the academic learning support provided in the
program helped them to improve their school marks in subjects such as math.

“I think it helped me with my marks, like with math and stuff.” — B3:30 Junior
Student
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Figure 41 is an arts-based submission which shows a student holding a piece of paper
with the word “Maht” (Math), along with scribbles. In the picture, the child is standing
beside a B3:30 program staff member. Above the staff member is the word “staff, which
the child crossed out and replaced with the actual name of the staff member, “Ms. ....”
(the staff member’s name was omitted for privacy considerations). The picture suggests
the child’s close and positive connection with a caring adult who has helped them with
their math homework. It also conveys the child’s expression of gratitude towards the
program staff for supporting them with math.

Figure 41: How has the B3:30 Program Helped you?

Getting good grades was also validated during the parent/caregiver sharing circles
where parents/caregivers said they noticed an improvement in their child’s math marks
as a result of the academic and homework support provided in the program.

“l believe that Beyond helped my son a lot with his math homework and | find that
his grades [have] improved a lot from when he just started. He was having some
difficulties in math and now | can say he’s doing really, really well overall. So I'm
very grateful for the homework help that he got there.” — B3:30 Parent/Caregiver

Program staff also felt that B3:30 helped students to improve their math learning

through increased understanding of math and decreased “fear” of numbers from the
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academic support offered. It was also noted that students felt more comfortable
reaching out to staff for support with JUMP Math.

During the program staff sharing circles, students were described as “immersed” in
math and eager to participate and learn, while those who did not like math became
more engaged and confident in doing JUMP Math.

“We had some issues trying to get those who don'’t like math to be engaged, but
once they get engaged and realize, oh, JUMP Math made it easy for them to
understand the concept of numbers, they were running with it.” — B3:30 Program
Staff

In addition to gains in mathematics related skills and confidence, the majority (79%) of
Grade 3 students expressed that B3:30 helped them like math (see Figure 34), while
64% and 56% of Grades 4-5 and Grades 6-8 students, respectively, indicated that
B3:30 helped them like math (see Figure 35). These sentiments were also captured in
the Grade 3 students’ arts-based submissions and by parents/caregivers who felt that
their children liked math more because of the program.

“My oldest son says he loves math now, and that was not the case in the
beginning of the school year.” — B3:30 Parent/Caregiver

Aside from math, stakeholders very briefly discussed literacy and language related
benefits among students. For instance, program staff noted expanded vocabulary,
improved oral communication, and some students who had reading difficulties were
later able to read independently as a result of the program.

“It’s quite overwhelming because when | see the change, like the girls who can
barely. She was in grade four. She can barely read and now she’s reading
independently. And it’'s not only one. | had three, four cases like that. So it's
amazing.” — B3:30 Program Staff

Benefits Related to Academic and Homework Support

On the year-end survey, students were asked to evaluate the academic and homework
support they received in B3:30 and associated benefits (see Figures 42 and 43). Over
half of Grade 3 students and Grades 6-8 students indicated that the academic and
homework support helped them to understand what they were learning in school, do
better in school, answer their questions about schoolwork, feel less stressed about
schoolwork, and was an enjoyable program component. An even greater proportion of
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Grade 3 and Grades 6-8 students felt their B3:30 tutor respected and cared for them,
and they felt safe and comfortable receiving academic and homework support. Grades
4-6 students exhibited a similar but truncated pattern.

Figure 42: Benefits Grade 3 B3:30 Participants
Received from Academic and Homework Support
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Figure 43: Benefits Grades 4-5 and Grades 6-8 B3:30
Participants Received from Academic and Homework Support

u Grades 4-5 (n = 94-97) Grades 6-8 (n = 269-275)
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Parents/caregivers were asked the same questions about the academic and homework
support (see Figure 44). Nearly all parents/caregivers of Grades 6-8 students indicated
that their children benefited from B3:30 academic and homework supports all the time
or often compared to parents/caregivers of Grades 3-5 students.
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Figure 44: Please rate your Child’s Experiences with the Academic
and Homework help in the B3:30 Program

m Grades 3-5 Parents (n = 22) Grades 6-8 Parents (n = 26-28)
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In the student interviews, students reported that the academic support they received in
B3:30 was helpful because it was related to the material they were doing in school.

“The math, they teach us how it goes along with the curriculum. So whatever
we're learning in school, we tell them to teach us it. And they teach us so we can
do better and we can understand the subject we're trying to learn.” — B3:30
Senior Student

This was also corroborated during the site observations where academic staff were
heard making connections to what students were learning in class.

Students and parents/caregivers cited the benefits of the homework support in B3:30.
One benefit was the availability of knowledgeable and caring adults to help students
with their homework.

“When | need help with the homework and stuff, they will help.” — B3:30 Junior
Student

The presence of caring adults in the homework support component of the program was
further supported by the Grade 3 students’ arts-based submissions. For example, in one
submission (see Figure 45), the student wrote the phrase, “that you hel[p]Jus with [our]
work!!” and drew two large pieces of paper with an “A plus” written at the top of each
page and scribbles representing their assigned work. In interpreting this piece, it

appears that the student was pleased with their academic achievement, and they
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appreciated the caring B3:30 program staff, who with their time and expertise, helped
the student with their homework. The exclamation marks at the end of the phrase
suggest the excitement and gratitude the student felt.

Figure 45: Grade 3 Student’s Arts-based Submission

Another benefit associated with the academic and homework support reported by
participants was the time made available for students to do or finish their homework.

“It's really helpful because, before | used to forget about my homework, but now
we have to finish our homework before any fun time. So, that's why | always

manage to finish my homework. Sometimes, on regular school days, | forget.”
— B3:30 Senior Student

Like students, parents/caregivers regarded the homework support as a beneficial
aspect of the program. They stated that program staff regularly checked in with students
to find out whether they had homework, providing any support when needed. They also
felt that the dedicated B3:30 homework period afforded students an opportunity to ask
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questions and get clarification. They were grateful for the homework support as it
motivated and helped their children complete their homework before coming home.

“Before he was enrolled in the program, [child] would come home many times
and [parent] would say, ‘Did you finish your homework?’ He would say ‘yes’ at
times and many times it was not completed, but | find these days with the
program, it's always done.” — B3:30 Parent/Caregiver

Parents/caregivers felt the academic and homework support was especially helpful for
families who may not have the time to assist their children with homework.
Parents/caregivers explained the challenges they faced when trying to assist their child
with school projects.

“He [child] was working a project where | was trying to help him but sometimes
we just have a busy day, you come home, you have to cook dinner, you have to
get things ready for the next day.” — B3:30 Parent/Caregiver

Mental Health and Emotional Well-being

Another key benefit of B3:30 that was discussed by stakeholders was mental health and
well-being, with one program staff member indicating that the “biggest impact in our
program spans around mental health and wellness.” Improvements in students’ mental
health and well-being were reported in a range of areas such as feeling happier, ability
to self-regulate, and self-esteem and self-confidence.

Feeling Happier

During the student interviews, B3:30 participants reflected on the positive impact that
B3:30 had on their mental health and well-being. Students reported feeling happier as a
result of the program, which they expressed in terms of “feeling free” and feeling happy
after socializing with friends.

“I've gotten a lot happier being in Beyond 3:30. I've been meeting a lot more
people. I just love it so much. It's just like I'm being a more social person.”
— B3:30 Junior Student

Results from the student survey aligned with the student interviews in the feelings of

happiness domain. Almost 90% of Grade 3 students reported that they felt happy, with
only 15% feeling lonely, as a result of B3:30 (see Figure 46).
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Figure 46: Please Tell us how much B3:30 has
Helped you with your Feelings and your Well-Being, Grade 3
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Most Grades 4-5 and Grades 6-8 students said they felt happy a lot or some of the time
as a result of B3:30, and about one quarter felt lonely (see Figure 47).
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Figure 47: Please Tell us how much B3:30 has Helped you with your Feelings and
your Well-being, Grades 4-5 and Grades 6-8
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Comparing social and emotional well-being before and after joining B3:30 in the Phase |
and Phase |l evaluations, students self-reported improvements across many similar
items (De Jesus et al., 2022, 2023), indicating that B3:30 offers consistent mental health

and emotional well-being benefits over time.

Similar sentiments regarding students’ mental health were echoed in the Grade 3
students’ creative submissions. The following drawing in Figure 48 conveys the
student's positive feelings about the program. The child’s use of the word "really"

emphatically expresses the child’s feelings.
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Figure 48: How does the B3:30 Program make you Feel?
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Parents/caregivers expressed similar sentiments regarding children’s feelings of
happiness as a result of the B3:30. On the year-end survey, parents/caregivers
generally reported that their children came home happier and displayed more
enthusiasm for school thanks to the program. During the sharing circles,
parents/caregivers perceived their children to be happier, less lonely, and to have an
improved mood and morale because they could socialize with friends in the program.

“She comes always happy. She gets to talk more with her friends because her
friends are also in Beyond. Because at school obviously you're not allowed to
talk, you have to learn. [...] So I think the thing that she comes and she enjoys
and she always wants to be there, is assuring me that it's helping her being
happy.” — B3:30 Parent/Caregiver

“So the mental health for my child [...] is great. | saw a really positive change in
them after they started the Beyond 3:30. They're always happy when | go pick
them up and excited to share all the things they have done all through the day.”
— B3:30 Parent/Caregiver

Likewise, on the year-end parent/caregiver survey, parents/caregivers expressed
overwhelmingly positive sentiments regarding the impact of the program on their
children’s happiness. Nearly all parents/caregivers of Grades 3-5 and Grades 6-8
students agreed or strongly agreed that B3:30 had a positive impact on their children’s
self-confidence, happiness, ability to cope with stress, and ability to make good
decisions (see Figure 49).
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Figure 49: | believe B3:30 has had a Positive Impact on my Child’s...
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Program staff were also in agreement with other stakeholders in terms of students being
happy in the program and students looking forward to coming to the program.

Ability to Self-Regulate

Another benefit of the program was that students had a better understanding of their
emotions and the ability to manage their emotions.

In addition, approximately half of students indicated on the year-end student surveys
that B3:30 helped them talk about their feelings (see Figures 46 and 47) through various
program activities, such as positive affirmations, art, and journalling, which were
welcomed outlets for emotional expression.

“I love doing art. There was art there. It helped me express my feelings. So,
yeah, me drawing, just expressing my feelings.” — B3:30 Junior Student

The perceptions of program staff were congruent with the student survey data.
According to staff, students felt comfortable to share their feelings and to talk about their
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day and staff encouraged students to share and voice their opinions. Overall, the
program was described as a safe and welcoming space that supported mental health
and well-being, validated students' feelings, and enabled students to share their feelings
and feel heard and valued.

“One of the other programs that we've done throughout Beyond has been Lost
and Found, where students were able to essentially talk about their experience
during the pandemic and after in different forms, poems, stories, art, etc. Coming
off the wheels of Lost and Found, that's when we started journaling, right after.
The journal entry we asked kids to write about was not their experience during
the pandemic, but how do they feel now that the pandemic is kind of over, it's no
longer a pandemic. So we asked them to write how do they feel in terms of what
life was for them during that time and what life is for them now.” — B3:30 Program
Staff

Furthermore, students revealed that the program helped them to better deal with their
emotions such as anxiety and stress, which was also congruent with comments from
parents/caregivers who reported that their children got help with their emotions,
resulting in less stress and anxiety. For example, students expressed feeling a sense of
calm after doing activities in the program that allowed them to expend energy, leading
them to feel more relaxed.

“It helped me learn how to be calm because before | used to have emotional
problems. So I'd easily be able to break on that stuff, crying or get mad very
easily. But it helped me out to stay calm and that type of stuff.”— B3:30 Junior
Student

Students’ comments were validated by parents/caregivers who described their children
as being calmer, more relaxed, and able to “decompress” in the program.

Increased Self-esteem and Self-confidence

Increased self-esteem and self-confidence were additional outcomes of the program
that were reported by all stakeholders. For example, students shared that affirming
discussions with program staff, arts-based activities, and the use of positive self-
affirmations enhanced their self-esteem and confidence. Additionally, students
developed self-acceptance and expressed that they could be themselves at B3:30.

“And then for me, | usually think that I'm not really that smart. Sometimes | feel
like I'm lower and | don't really deserve that. But going to Beyond has really just
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taught me, wow, | really am smart and | should be grateful for everything that |
have for support... | have things that other people don't have and | realize that
now because they [Beyond] helped me realize that.” — B3:30 Junior Student

Parents/caregivers also felt that the program enhanced their children’s self-esteem and
self-confidence.

“My daughter's mental health and well-being has increased positively. So I've
noticed an increase in her confidence, and increase in her self-esteem.”
— B3:30 Parent/Caregiver

Among program staff, there was a perception that students developed greater
confidence and self-awareness by sharing who they were and what they had
experienced in their communities.

“And so self-awareness, for me, it's one of the big things that the kids will come
out and would impact their mental health and wellness. Their ability to share, as
everyone else talked about. Sharing and sharing who they are, their experiences,
how they feel about what happens in their communities. | think that that piece of
the self-awareness, who they are, how they're placed in society, and how to
navigate society...because I think a lot of the kids come in with a lot of things that
are happening around them, and they've internalized a lot of those things.”

— B3:30 Program Staff

Parents/caregivers offered additional insights on the mental health benefits of the
program. They observed that the program gave their children positive energy and
motivation as they looked forward to attending the program. They said their children
used that energy to do their schoolwork and to socialize and play with peers in the
program. It was further noted that students brought that energy with them when they
came home, sharing the activities they did in the program with parents/caregivers.

“First of all, coming home with that energy and with the motivations... and
explaining every day different things they are doing - that soothes me. That's a
sign of how their mental health is.” — B3:30 Parent/Caregiver

Social Development

Social development was another benefit identified across participant perspectives,
including areas such as socialization, overcoming shyness, and feeling heard and
valued.

74



Socialization and Relationships

During the student interviews, most students overwhelmingly cited having increased
opportunities for socialization as B3:30 allowed them to make friends with peers in the
same and other grades. One Grade 3 student shared in their art-based submission that
B3:30 “helped me with having more friends.”

Socialization benefits were corroborated in the year-end student surveys. Among Grade
3 students, over two-thirds indicated that B3:30 helped them play and work with others,
make friends, share ideas in a good way, and solve problems with others (see Figure
50).

Figure 50: Please tell us how much B3:30 has Helped you with
your Relationships with Others, Grade 3

B Grade 3 (n=42)

100% 05%

79%

69%
64% I

| am able to play and | am able to make | am able to share my | am able to solve
work with others friends ideas in a good way problems with others

50%

% Yes O

0%

Similarly, the majority of Grades 4-5 and Grades 6-8 students indicated that B3:30
helped them with their ability to play and work with others, make friends, take on
leadership roles, find ways to stay connected with friends, share ideas in a good way,

75



and solve problems with others, a lot or some of the time. The results for Grades 6-8
students were even more favourable than those in Grades 4-5 (see Figure 51).

Figure 51: Please tell us how much B3:30 has Helped you with
your Relationships with Others, Grades 4-5 and Grades 6-8
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Parents/caregivers’ responses were aligned with students’ perceptions regarding
program impacts on students’ social skills. Nearly all parents/caregivers of Grades 3-5
and Grades 6-8 students agreed or strongly agreed that B3:30 had a positive impact on
their children’s ability to solve problems, communication skills, relationships with others,
feeling of school belonging, and ability to work with others (see Figure 52).
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Figure 52: | believe B3:30 has had a Positive Impact on my Child’s...
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Additional aspects of socialization that were discussed during the student interviews
were building social skills by talking with friends and learning how to be respectful and
kind.

“It kind of helps us really with our social skills since you have a lot of people to
talk to. So it kind of helps us forward on, for example, as we go into our high
school now.” — B3:30 Senior Student

Program staff also identified socialization as an outcome of the program. Students
benefitted from the program by making new friends, including friends from other grades.
It was noted that over time, students felt more comfortable talking, sharing, making new
friends, and building positive peer relationships. Furthermore, relationship building was
perceived to have positive impacts that extended beyond the program to the classroom.

“I think the relationship building that occurs in Beyond 3:30 contributes to the

experiences that they have, not only within the program, but in their classrooms
as well as when they move on.” — B3:30 Program Staff
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Overcoming Shyness

Overcoming shyness was an additional benefit of B3:30 cited by stakeholders.
According to students, the program helped them to overcome shyness, especially the
fear of talking and presenting in front of others, such as during “Question of the Day,”
giving a speech for a school concert, or participating in a show-and-tell. A student
shared their experience of overcoming shyness in B3:30:

“Like sometimes I'm shy to speak to different [people] in front of lots of people,
but when they give us questions of the day, it makes me spread out my voice.”
— B3:30 Junior Student

B3:30 also provided a safe and welcoming environment for students to work through
their shyness of making new friends, as articulated by the following student:

“I really opened up because | was really shy before | did it. | wasn't able to make
a lot of friends. There wasn't a lot of people | could make friends with. Sometimes
when I'd try to make friends with them, they wouldn't get it. And now, I've made a
lot of friends and it's easy for me to make them.” — B3:30 Junior Student

The impact of the program in helping students to overcome shyness was further
corroborated by program staff who explained that shy students or students going
through a hard time had an opportunity to share in activities dedicated to building
positive connections and promote empathy towards their peers. Through projects such
as Lost and Found, students felt comfortable to share stories and “come out of their
shell.”

“In the beginning, we had students who had difficulties also communicating,
speaking out, or they were shy in sharing their ideas. Throughout the year, we
had different activities where we provided them an opportunity to share. For
example, we had an activity that so, the students had to write an encouraging
note such as saying, ‘Oh, I'm very proud of you.’ It's like, encouraging. So then,
the students will go in front of the whole group, and pick out a note, and then
they'll read it out loud.” — B3:30 Program Staff

Other Social Benefits

Other social benefits and skills mentioned by students were the development of
problem-solving skills, increased sense of belonging and inclusion, and increased
opportunities to hone decision-making skills, participate in different activities, and try
new things. Another benefit of the program shared by parents/caregivers was that the
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program provided students and families with a sense of safety, enabling some
parents/caregivers to go in to work more often.

“As a single mother, | struggled before this program, but once they joined it, |
knew my children were safe after the school program.” — B3:30 Parent/Caregiver

“It's helped my family when my mom's at work because she works at [place of
work] and my dad can’t pick me up and helps me. It helps them stay.” — B3:30
Junior Student

Previous evaluations in the social domain demonstrated comparable perceived social
benefits from the student surveys (De Jesus et al., 2022, 2023). Further, interviews and
focus groups with students, parents/caregivers, and program staff highlighted that B3:30
supported students to come out of their shell and develop new friends and build social
skills like teamwork (De Jesus et al., 2023).

Healthy Lifestyle

Healthy living was a domain that was mentioned less frequently by stakeholders.
Nevertheless, data from stakeholders point to the impact of the B3:30 program on
students’ healthy lifestyle practices.

Healthy Eating and Nutrition

During the student interviews, students emphasized the healthy eating and nutrition
awareness in the form of balanced meals and the availability of fruit during snack time
at B3:30. On the year-end student survey, the majority of Grade 3 students indicated
that B3:30 helped them know about healthy foods and how to prepare a snack (see
Figure 53).
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Figure 53: Please tell us how B3:30 has
Helped you with your Nutrition and Health, Grade 3
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Between two-thirds and three-quarters of Grades 4-5 students and over 80% of Grades
6-8 students indicated that B3:30 helped them know about healthy food choices, how to
prepare a meal, and develop an interest in being active and healthy a lot or some of the
time. Similar proportions of students indicated that B3:30 helped them include nutritious
foods in their diet and feel physically fit and healthy a lot or some of the time (see Figure
54).
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Figure 54: Please tell us how B3:30 has
Helped you with your Nutrition and Health, Grades 4-5 and Grades 6-8
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From the Phase | evaluation, there were modest increases in students’ healthy living
perceptions from their B3:30 participation, which was reasonable given that the program
was online and opportunities to be physically active and learn how to prepare a meal
were more difficult to achieve virtually (De Jesus et al., 2022). There were small
improvements among students’ perceptions of healthy living behaviours among Grades
3-5 but larger improvements among students in Grades 6-8 from the Phase Il evaluation

(De Jesus et al., 2023).

Physical Activity

In addition to healthy nutrition, B3:30 participants spoke about the beneficial impacts of
the program related to physical activity. During the interviews, students noted that the
program helped to improve their physical fithess by providing more daily gym time and
more opportunities to be outside, when compared to their regular school.

“Yeah, [during regular school] we don't even do fitness. We just do gym two times
a week. But sometimes we have to do work. So our teacher gives gym periods to
do that.” — B3:30 Senior Student

“At Beyond, there's always the two gym periods, like Rec, so we'd go to Rec
twice a day at Beyond...So we're always doing something there. [...] You're
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always moving, so you're always doing something to work your body.” — B3:30
Senior Student

Improved athleticism was an additional benefit of the program that some students
reported in a variety of sports, such as basketball, frisbee, and badminton.

“It's helped me become more athletic because I like new sports. So when we had
DPA and stuff, it helped me get better in volleyball and basketball, badminton,
and all that.” — B3:30 Senior Student

The physical activity benefits of the program were also observed in Grade 3 students’
arts-based submissions. In one drawing (see Figure 55), the student depicted themself
as a smiling person with outstretched arms. Beneath the drawing, the student wrote, "I
like basketball because | streth my arm well trowing", which was interpreted to mean ‘I
like basketball because | stretch my arm while throwing.” This child appeared to be
particularly aware of the benefits of DPA, not only as a hobby or source of enjoyment,
but also because of the health benefits, as they acknowledged that this sport allowed
them to stretch.
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Figure 55: What do you like Most About the B3:30 Program?

Parents/caregivers also reported positive impacts of B3:30 on their children’s skills and
interest in sports and physical activities. All (100%, N=22) parents/caregivers of Grades
3-5 students and nearly all (93%, N=22) parents/caregivers of Grades 6-8 students
agreed or strongly agreed that B3:30 had a positive impact on their children’s skills and
interests in sports/physical activity. During the parent/caregiver sharing circle,
participants discussed the physical health benefits of the program, specifically, improved
athletic skills and increased participation in sport activities.

Other healthy living benefits noted by students and parents/caregivers included
improved sleep and less screen time.

“Actually, | get a lot more sleep if | come back from Beyond because it wears out
your energy which is a good thing. It makes you sleepier, tired out...this place
helps me to calm down, helps me hunker down for the night when I'm trying to
sleep.” — B3:30 Junior Student
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Other Benefits

B3:30 was associated with other positive outcomes and skills. Students reported that
they learned food preparation skills and learned about health issues (e.g., COVID-19).
On the year-end student survey, over 70% of Grade 3 students said the program helped
them enjoy music, dance, playing pretend, and painting and drawing (see Figure 56). A
somewhat smaller proportion of Grades 4-5 students indicated that B3:30 helped them
enjoy presenting, the performing arts, visual arts, and know about money management
a lot or some of the time (see Figure 57). Similarly, between half and three-quarters of
Grades 6-8 students indicated that B3:30 helped them enjoy presenting, the performing
arts, the visual arts, and know about money management a lot or some of the time (see
Figure 57).

Figure 56: Please tell us how B3:30 has
Helped you with your Other Skills, Grade 3
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Figure 57: Please tell us how B3:30 has
Helped you with your Other Skills, Grades 4-5 and Grades 6-8
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Parents/caregivers also saw the program as having a highly positive impact on their
children’s interest and skills in the arts and knowledge of important life skills (see Figure

58).
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Figure 58: | believe B3:30 has had a Positive Impact on my Child’s...
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Other benefits mentioned by students were the development of life skills, such as
tidying and cleaning up program spaces and learning to tell the time with clocks.
Students also reported improving their personal skills and knowledge and learning
discipline.

“They don't let us do anything we want, whenever we want. No, we have a
specific time when we can do stuff. Phone time, we get it when we actually eat
the meal.” — B3:30 Senior Student

Along similar lines, from before to after participating in B3:30, students reported
increases in their enjoyment of presenting and public speaking, performing arts, visual
arts, and knowledge of money management in the Phase | and Phase |l evaluations (De
Jesus et al., 2022, 2023). Students also shared during past evaluations that B3:30
strengthened their creativity and open-mindedness to new activities and ideas (De
Jesus et al., 2023).
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CONDITIONS FOR PROGRAM EFFECTIVENESS

A thorough review of the findings from this final Phase Il evaluation has established six
conditions associated with the efficacy and sustainability of the B3:30 program. These
conditions are:

e Program Design and Delivery

e Engaging and Responsive Programming

e Caring and Approachable Program Staff

e Promoting High Expectations and Confidence

e Safe and Positive Environment

e Collaborative Team Structure and Approach

Program Design and Delivery

B3:30 was designed to provide a multi-faceted, structured, and accessible after-school
program. Participants felt that offering B3:30 five days a week for three hours a day, that
included food, fun and diverse activities, and academic and homework time, contributed
to an effective and valued program by all.

Programming was delivered using one-on-one or small group approaches which
allowed students to receive closer attention and support from staff as well as their
peers. Staff noted that due to the small student-staff ratio in B3:30, as compared to
regular school, it was feasible for them to provide individualized support in the program.

“The different thing about Beyond 3:30 is that when they're in their classrooms,
they're in a group of 25 to 30 students and it's just one teacher. So it's very hard
for the teacher to also give them the one-on-one focus. So when they come to
Beyond, they do have that because we have four or five staff.” — B3:30 Program
Staff

For example, to increase students’ confidence in math, program staff shared that they
worked one-on-one with students who needed more help in a quiet space and aimed
not to overwhelm them by taking the time to answer and work on questions one at a
time. Another example of the impact of one-on-one and small group approaches was in
promoting mental health support to students who were experiencing difficulties and
benefitted from individualized attention.

“We had many one-on-one moments with students where | feel like it was
helpful.” — B3:30 Program Staff
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Program delivery was also enhanced through teacher-led and student-centered
approaches. Examples of teacher-led approaches included teaching content for a math
activity and reinforcing learning through a math review of geometry, giving students
worksheets to practice and apply formula for an academic activity, and providing
explanations or instructions and then doing a demonstration to show students what they
were expected to do. Examples of student-centered approaches included checking
students’ understanding of terminology in a goal-setting exercise, deepening students'
thinking by asking questions, and incorporating learnings based on students' responses
to questions.

Further, the ability to effectively implement B3:30 was also attributed to program staff’s
commitment to the program goals and consistent delivery across program sites. There
was intentional hiring of staff who were well-qualified and experienced, and training and
support provided to staff in areas where required. Staff were committed to the program
goals, which was also reflected in their consistent attendance.

“One of the main reasons | see, is that the consistency of showing up and just
being part of that every day or three, four, five days a week throughout the
course of the program for the school year makes a huge difference. In terms of
what are the factors that contributed to the benefits.” — B3:30 Program Staff

Engaging and Responsive Programming

Engaging and responsive programming was identified as a condition for program
success in the Phase | evaluation (De Jesus et al., 2022) and remains important.
Student engagement and impacts experienced were attributed to the effort staff put into
making B3:30 an enjoyable and meaningful experience. Staff said that they provided a
blend of creative, fun, and interactive opportunities to foster learning, participation, and
other benefits. To illustrate, when delivering the Jump Math component, staff reinforced
concepts through fun math activities, competitions, visual and craft-based learning
activities, and games such as Kahoot.

“They teach us things, and we have fun at the same time.” — B3:30 Junior
Student

Program staff also tried to make activities fun by joining in activities together with
students, for example, by saying the wrong answer to a quiz question, which motivated
students to compete and work out the right answer. While staff understood the
importance of boundaries with students, they said they could still laugh and have fun
with students.
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“And sometimes we participate in the quiz along with the children. When there's a
science experiment we do along with them. When there's a quiz, we be also a
part of it. And sometimes the staff on purpose tells the wrong answer, incorrect
answer, just like that. So the kids are like, ‘Oh, even you didn't know the answer’
So it's like a fun time. It's not just like the students participate and we just do the
quiz.” — B3:30 Program Staff

There was also a focus on understanding and being responsive to the needs of each
student. This was done by checking in with students themselves, communicating with
school staff and teachers about homework and areas for further support, reviewing
students’ report cards, and serving as a liaison between school and home. In
recognizing that students liked to express themselves through art, staff intentionally
incorporated more of these opportunities into the program. Another way that staff made
the program responsive to students’ needs was to plan and schedule a variety of
activities on certain days of the week.

“So we know that for this week we're doing this, okay, today we're doing JUMP
Math, today we might do journalling, this other day we're going to be working on
some social skills. So we are very intentional about it to ensure that the children,
they're getting what they need to get from the program. So yes, they come and
they have so much fun doing recreational even when they're doing art because
they get to be creative.” — B3:30 Program Staff

Staff were also attentive to students’ needs by learning about what was happening in
their lives at school and at home and providing one-on-one support to those faced with
challenges, including refugee and immigrant students who had experienced trauma.

“You'll talk to them, figure out what's going on, they'll talk to you, they're open
about it. You try to help them out, whichever way you can. If it's calling the
parents, speak to them, setting up a meeting, whatever it is. But that's one factor
and something that benefits them.” — B3:30 Program Staff

Responsiveness was also evident by program adjustments based on students’ needs

and providing students with choice. At one site, staff included a goal setting workshop
as part of their social-emotional learning component as they noticed students needed

help to follow through on their goals. Generally, students were observed to have some
flexibility and choice in the activities in which they engaged. This was withessed most

often during the sports and recreation and DPA components of the program where

89



students, for example, were given the choice to play one of two activities (e.g.,
basketball or badminton) or they could opt out of an activity and socialize with peers.

Incorporating students' needs in B3:30 was also observed in terms of differentiation in
programming. Differentiation was observed at the program, grade, and student levels.
Sites varied in the level and type of differentiation. For example, at the program level, at
one site, the Junior and Senior programs were fully separated, and the groups rotated
at different times and in different areas of the school. In regard to differentiation at the
grade level, at one site, it was observed that students in the Senior program were
separated by grade level in the group tutoring sessions, with one grade (Grade 7)
focusing on math and the other grade (Grade 8) focusing on science.

Differentiation was also witnessed at the student level through individual support
provided by caring adults in the program. These caring adults were attentive to students’
needs, checked in on their mental health and well-being, and extended support and
care, as needed. During a group tutoring session, a program staff pulled a student aside
to explain a concept in math that the student needed time to process. The staff member
was very patient and worked closely with and at the pace of the student.

Caring and Approachable Program Staff

Overwhelmingly, participants identified the important role of B3:30 staff and their
genuine care and support for students for the success of B3:30. The presence of caring
adults in the program was witnessed during the site observations. Caring adults were
often seen checking in with students, asking them about their day and how they were
feeling, and extending support and care, if needed.

In addition, students described program staff as being approachable, a trait which they
characterized in different ways. They described their feelings of comfort in approaching
program staff for help with an academic problem, feeling at ease to talk with staff, and to
express their feelings to them. As shared during the program staff sharing circles,
talking with students provided staff with insight into a student’s personality, academic
challenges, and frustrations, which enabled staff to better support students with the
situation they were facing.

“Because in school, our teacher is teaching it to us and then if we forget it and we
ask him about it, he'd be like, ‘So why weren't you listening?’ or something. But
then at Beyond, we can just be like, ‘Oh, how do you do this?’ and they just tell
us.” — B3:30 Senior Student
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“Because, say if you don't have anybody to talk to, they'll take us to the side and
talk to us and express our feelings...and when | said talking to her, it helped me a
lot more with expressing my feelings and stuff.” — B3:30 Junior Student

The arts-based submissions created by Grade 3 students illustrated and validated the
important role of program staff as caring adults. Parents/caregivers noted the caring role
of program staff who they described as being approachable and easy for their child to
talk to, and who made efforts to guard and protect their children's safety in the program.

B3:30 was described by all as a place where students felt comfortable approaching
staff, talking to them, and sharing their feelings. Recognizing that students felt
comfortable talking to them, staff saw it as important that they be a good listener, guide,
and counsellor. Being approachable also meant providing time to talk with, listen to, and
console students. Staff reminded students that they were available to talk at any time.

“Sometimes, kids will literally be walking away from their classes at 3:00 o'clock
and immediately telling us about their bad day, five minutes after it ended. Just
them knowing that we can have that one-on-one immediately when it's necessary
is pretty good.” — B3:30 Program Staff

“It's almost more like a family feel.” — B3:30 Parent/Caregiver

Promoting High Expectations and Confidence

Another condition that was perceived to positively influence students’ experiences was
holding high expectations for students in the program. Program staff set reasonable but
high expectations for students to be responsible to do their work, and they provided
encouragement and recognition to students for achieving their goals.

“And the factors that contributed to that was | think the staff all being on board
and really helping the students and pushing the students to do what they need to
do and the responsibilities and then also the positive reinforcement.” — B3:30
Program Staff

Program staff also nurtured students’ self-esteem and self-confidence. They stressed
the importance of positive self-talk, striving to build students’ affirmations and beliefs
about themselves, and giving them encouraging feedback.

“There's one particular student in our program, [and]...he does a lot of negative
self-talk. We've had conversations with his mom and stuff like that, and it's just a
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challenge even for her. So what we try to do is we try to spend as much time with
him as we can, and speak him up, pour positivity into him, remind him to speak
positively about himself and remind him about his abilities.” — B3:30 Program
Staff

Safe and Positive Environment

Another factor for program effectiveness was the safe and positive environment. This
was established, in part, by a code of conduct which was created and communicated
with students to ensure that the space was welcoming and safe, but also by program
staff modelling and encouraging respectful and supportive socialization.

To support students’ mental health and well-being, staff created a space where students
felt safe, secure, and comfortable to share and talk if they encountered a difficulty or
wanted help.

“The students feel like it's a safe space. So, safe space to speak and to hang out.
So, whenever they come in, they know they're not being judged on whatever it is
that's going on. If they're having a bad day at school, they know they could come
in and it's like a refresh, it's a restart to their day. Even though it's at 3:00 o'clock

and their day's almost done, but they feel like they can come here and start

over.” — B3:30 Program Staff

B3:30 was also a safe space where students could express their feelings.

“I think it just provides a space for kids to talk. Oftentimes, they get shut out and,
at home, they can't express how they feel. In the classrooms, there's too many
kids, so when they come into Beyond, although some programs are huge, they
get to express their selves. When | was a site coordinator, | had a community
circle every Friday, and we would just talk. And | know a lot of schools do circles
like that or they have journals, so they really get to express themselves and say
how they're feeling.” — B3:30 Program Staff

During the site observations, the overall atmosphere in the program was observed to be
fun, engaging, and filled with energy. Students showed their engagement by actively
participating in activities, playing competitively, running, laughing, screaming and
shouting enthusiastically, cheering their teammates, raising hands, answering
questions, being attentive and focused, and showing eagerness and excitement.
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Collaborative Team Structure and Approach

The B3:30 staff team structure placed an emphasis on collaboration and was regarded
by participants, especially staff, as a factor supporting program-related outcomes for
students. Program staff shared that they were always thinking, planning, and
collaborating to come up with innovative ideas and solutions to help students learn.
Program staff perceived that there was cooperation and communication among the staff
team to support students. According to staff, students received caring and attentive help
since staff worked together.

“And when it comes to the factors that contribute to these benefits, definitely it's
the team, the staff, the team cooperation, the communication. So [whether] it be
the nutritional [or] recreation staff, if they have time, they come and we talk,
discuss together. We split into groups and we tutor or we take turns and we teach
them accordingly.” — B3:30 Program Staff

Staff worked as an effective team, helping each other out and providing attention to
students, as needed. A collaborative team structure was witnessed during the site
observations. B3:30 staff were observed working well as a cohesive team, helping one
another, and role-modelling cooperation and sense of responsibility throughout the
various activities. They seemed to support each other as they “tag teamed” and covered
for one another, as needed, regardless of their role as lead in a specific program
component.

“We have...children, they have large emotions. If they break out crying, I'm able
to walk away and just make eye contact with one of the staff members and they
just know. It's a moment that everybody just needs to cover different bases.” —
B3:30 Program Staff
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RECOMMENDATIONS

The Phase Il Evaluation involved a layered and comprehensive approach to learn from
students, parents/caregivers, program staff, and TFSS administrators. Many participants
expressed that they were satisfied and incredibly grateful for the B3:30 program. It
follows that participants also shared how B3:30 can improve to further support students’
experiences and success. This final section of this report presents a synthesis of these
findings as recommendations for the future direction of B3:30. Four recommendations
were identified:

e Diversify Program Components

e Extend Program Delivery and Reach

e Connect with Schools, Families, and Communities

¢ Increase Staffing and Professional Development Opportunities

Diversify Program Components

Participants provided suggestions to diversify or broaden the various program
components and activities. Regarding academic and homework support, participants
requested additional academic activities such as writing and STEM activities, weekly
projects, coding/Scratch programming activities, more challenges, and finding additional
ways to engage students. Program staff suggested modelling JUMP Math after Visions
of Science which incorporated hands-on activities to explain science, which made it fun.
DPA and Sports and Recreation could be enhanced by allotting more time to these
components, spending more time outside, and offering more variety (e.g., yoga, self-
defence). Other ideas to diversify the program included providing regular protected time
for social-emotional learning, building on the arts program (e.g., drama, music), inviting
guest speakers for workshops, arranging more field trips and special events, and
incorporating more life skills (e.g., financial literacy, communication, consequences of
vaping and substance use). Students suggested having different food options, more
opportunities to prepare food during the Junior Chefs’ Club, and they asked that the
program be even more differentiated between Juniors and Seniors.

Consistent with diversifying programming is enhancing access to facilities, equipment,
and programming materials. Participants suggested providing more teaching supplies
(e.g., markers, art supplies, etc.) and additional and newer equipment for DPA and
Sports and Recreation (e.g., accessing equipment in the school gym).
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Extend Program Delivery and Reach

There was a lot of interest from parents/caregivers and program staff in extending the
delivery and reach of B3:30. For example, prolonging the duration of the program so
that it ends at 7:00pm would be welcomed. It was also suggested that B3:30 become
more accessible to other families by increasing enrolment and expanding to additional
school sites (e.g., feeder schools), grades (e.g., Grades 9 and 10), and times of the
year (e.g., offer a summer version of B3:30), without compromising on program delivery
or commitment to the program goals. Other suggestions for program delivery included
offering students more choice in activities and more flexible program schedules (e.qg.,
scheduling Sports and Recreation before mealtime when students were not feeling full
and tired).

Connect with Schools, Families, and Communities

B3:30 is a unique after-school program in that it is offered inside schools, often seen as
the hub of the community. As such, participants shared that B3:30 could better optimize
their proximity to the school and broader community. For example, more consistent
communication with school staff would enable B3:30 program staff to better support
students with homework and its completion. Parents/caregivers could be better
informed and engaged with B3:30 by sharing more information at registration and
through the website (e.g., components and benefits of the program, academic
expectations) and through intentional connections. Participants also suggested that
B3:30 involve parents/caregivers and partner with community organizations for
programming and to address larger systemic and structural issues, such as racism.

Beyond the local school community, the coordination and implementation of B3:30 could
be improved by lobbying for more funding as well as the government about the benefits
and community impacts of programs such as B3:30.

Increase Staffing and Professional Development Opportunities

To continue meeting the diverse needs of students and operating at high standards,
participants felt that extra support was needed. They recommended consistency in and
sufficient staffing so a balanced student-to-staff ratio could be offered and extra staff
support be made available at sites with more students. Program implementation could
be enhanced through intentionally hiring qualified staff to offer academic and nutrition
components and by providing more professional development for staff (e.g., Indigenous
awareness and relations, High Five).
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Against a longstanding background of program evaluations, B3:30 has provided
students with enriching after-school programming which has been associated with

holistic benefits. The recommendations above are shared to guide future delivery to
maximize the value and reach of B3:30.
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APPENDIX A

Beyond 3:30 Site Observation Guide — Phase lll evaluation

Research and Development, TDSB

Researcher’s Name: Beyond 3:30 School Program Site:

Date: Time of Observation: from p.m. to p.m.

Note the Grades of participants that were observed: Note the Program Components that were observed:

___Grades 3-5 ___Check-in/Circle Time

____Grades 6-8 ____Academic & Homework Support (e.g., , Jeopardy, Jump Math, Tutoring,

Homework Support)

Does this site have both Junior and Senior programs? ____Junior Chefs’ Club

___Junior (Grades 3-5) only ___Daily Physical Activity (DPA)
___Senior (Grades 6-8) only ___Sports and Recreation
____Both Junior and Senior programming ____Other program component(s):

Reminder: This observation is not intended to evaluate participants or staff. Rather it is a method to understand the operation of the program and
participants’ experiences at each site. Please note that during observation, interactions with participants or staff should be minimized*. Observe what
is done and said, but try to avoid making interpretations.

! However, should you notice any situation that involves “a substantial risk of significant harm to the health or safety of anyone”, please report to appropriate authorities.
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About the Overall Program

e Overall program — e.g., level of program structure (structured, semi-structured, unstructured); game/play-based vs content/lecture-style

e Program transitions/activities — e.g., how staff introduce each unit of activity; what is done/said; participants’ arrival time, do most stay until the end of the
program, etc.

e Use of school space —e.g., in terms of size and types of space available, what equipment and materials, including sports equipment, cooking equipment,
technology, computers, are available in each space; facilities (e.g., kitchen, gym, rooms), whether the setup of the space is conducive to the wide range of
B3:30 activities

e Overall atmosphere — e.g., busy or quiet, fun and engaging, filled with energy, joy, laughter or low engagement/energy

e For sites that have both Junior and Senior programs, do you notice any differentiation between Junior and Senior programming?
e Do you observe the integration of students’ needs, interests and voice in the program (i.e., to what extent is there differentiation at the student-level)?

® Are there any parents/caregivers in the program and if so, what are they doing?

o Other observations:
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About the Participants

Overall demeanor of the participants — e.g., attentive, engaged, keen, enthusiastic, curious, talkative, indifferent, laid-back, disengaged, etc.; what does this
look like e.g., raising hand, answering questions, body language, level of focus/distraction

Participants’ experiences in different program components — In each program component, observe the participants in terms of their:

e Level of participation, engagement, enjoyment or interest they demonstrated
Peer interactions — e.g., working in isolation or in groups, forming or being excluded from cliques, bullying, cooperation and teamwork
e Relationships with staff

Academic and Homework
Support (specify if it’s Jeopardy, Jump Junior Chefs’ Club Sports/Recreation Other Program Components (specify)
Math, Tutoring, Homework Support)
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About the Program Staff

For each program staff member, observe some of the following:

e Facilitation / instructional style - e.g., student-centered vs adult-centered/determined

e Staff roles during the program — e.g., instructional role, facilitating role, mentoring role, advising role, role modelling, listening, caring adult

e How did staff engage participants?

e Did the staff provide opportunities to bring participants together?

e Relationships with participants — e.g., direct interactions, rapport, body language, side conversations, relationship building, caring adults who participants
turn to for help, advice or support, etc.
Academic and Homework

Support (specify if it's Jeopardy, Jump Junior Chefs’ Club Sports/Recreation Other Program Components (specify)

Math, Tutoring, Homework Support)

Do you have any other observations or reflections on how the program was delivered and/or experienced?

Based on your observation, what are the things you want to investigate further during sharing circles?
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APPENDIX B

Beyond 3:30 Phase Ill Evaluation - Student In-Person Interview Questions

1. What grade are you in and how long have you been a part of Beyond 3:30?

2. What has it been like to be part of Beyond 3:30? How does it make you feel? What do you
like about it?

3. How has Beyond 3:30 helped you this year?
4. What ideas or suggestions do you have to make Beyond 3:30 better?

5. Is there anything else you would like to say?
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APPENDIX C
Beyond 3:30 Parent/Caregiver Sharing Circle Guide

Round 1:

Beyond 3:30 is an after-school program that your child is part of. Please tell us about your
child’s experiences with Beyond 3:30? Are there any stories that you are comfortable sharing
with us? Is there anything else someone would like to add?

Round 2:

One of the key components of the Beyond 3:30 program is Academic and Homework Support
(e.g., tutoring, JUMP Math, homework support). How has the Academic and Homework
Support in Beyond 3:30 benefitted your child? Is there anything else someone would like to
add?

Round 3:
How has Beyond 3:30 benefitted your child’s mental health and well-being? Is there anything
else someone would like to add?

Round 4:
How can Beyond 3:30 improve to further support your child’s experiences and success? Is
there anything else someone would like to add?

Closing messages:

Thinking about everything that was shared today, what would you say is the group’s collective
voice or the overall message(s) from today’s sharing circle?
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APPENDIX D
Beyond 3:30 Program Staff and TFSS Staff Sharing Circles Guide

Round 1:

Beyond 3:30 is an after-school program that you and students are part of. Please tell us about
students’ experiences with Beyond 3:307? Are there any stories that you are comfortable
sharing with us?

Round 2:

One of the key components of the Beyond 3:30 program is Academic and Homework Support
(e.g., tutoring, JUMP Math, homework support). How has the Academic and Homework
Support in Beyond 3:30 benefitted students and what are the reasons why? What are the
things/factors that contributed to these benefits?

Round 3:
How has Beyond 3:30 benefitted students’ mental health and well-being and what are the
reasons why? What are the things/factors that contributed to these benefits?

Round 4:
How can Beyond 3:30 improve to further support students’ experiences and success?

Closing messages:

Thinking about everything that was shared today, what would you say is the group’s collective
voice or the overall message(s) from today’s sharing circle?
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APPENDIX E
Arts-based Submission Prompts

Creative Art Section

Pick one of the questions below and answer the question in a creative way. You can answer the
question by telling a story, taking a photo, drawing/painting a picture, writing a poem or song, or
another way.

0  What do you like most about the Beyond 3:30 program?
0  How has the Beyond 3:30 program helped you?
OO  How does the Beyond 3:30 program make you feel?

Please include your creation below and also a short description of what you drew, painted, etc.
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APPENDIX F
Grade 3 Student Survey

2022-23 Beyond 3:30
Grade 3 Year-end Student Survey

This survey is for students in Grade 3 from the Beyond 3:30 program. If you are a student in
Grades 4 to 8, please ask your Beyond 3:30 staff/teacher for the correct survey for your grade
level. This survey is an opportunity for you to share your experiences with Beyond 3:30. Your
answers are important for helping us understand what you like about Beyond 3:30 and how we
can make it better for students like you.

You do not need to write your name on this survey. No one will know which answers belong to
you and you do not have to answer any questions you do not want to. There are no right or wrong
answers, so please choose the answers that best describe your own experiences or feelings. If
you need any help with completing the survey or have any questions, please contact your Beyond
3:30 staff/teacher. Please give your completed survey to your Beyond 3:30 staff/teacher when
you are done.

Shade circles/squares like this majp- @ [l

Not like this e %, [

Please use a black pen or dark pencil.

1. What is the name of your Beyond 3:30 school program?
Bliss Carman Middle School Iroquois Junior Public School
Brookview Middle School Joseph Brant Public School

Carleton Village Jr & Sr Sports Lawrence Heights Middle School
Wellness Academy
Charles Gordon Sr. Public School

DA Morrison Middle School

Dixon Grove Middle School

Dr. Marion Hilliard Sr. Public School
Emily Carr Public School

George Syme Community School
Greenholme Junior Middle School

Maple Leaf Public School
Military Trail Public School
Portage Trail Community School
Smithfield Middle School
Tecumseh Senior Public School
Valley Park Middle School

goooooo gogo
ogooooo gogo

2. What grade are you in? (please write in the box):

3. What is your country of birth?
[0 Canada 0 If you were not born in Canada, please write your country
of birth in the box:
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4. Which race category best describes you? (Select all that apply) If you identify as

mixed race or more than one group applies to you, please select all the options that

apply.

p[il) yBlack (like African, Afro-Caribbean, African-Canadian descent, etc.)

[0 East Asian (like Chinese, Korean, Japanese, Taiwanese descent, etc.)

[0 Indigenous (like First Nations, Métis, Inuit descent, etc.)

[0 Latino / Latina / Latinx (like Latin American, Hispanic descent, etc.)

[0 Middle Eastern (like Arab, Persian, West Asian descent, e.g., Afghan, Egyptian,
Iranian, Lebanese, Turkish, Kurdish, etc.)

0 Southeast Asian (like Filipino, Viethamese, Cambodian, Thai, Indonesian, other
Southeast Asian descent, etc.)

[0 South Asian (South Asian descent, e.g., East Indian, Pakistani, Bangladeshi, Sri
Lankan, Indo-Caribbean, etc.)

[0  White (like European descent, etc.)

[0 Prefer to use my own words (please write in the box):

[0 | do not understand this question

5. Please tell us what your gender is.

6. | attend Beyond 3:30 because: (You may pick more than one answer).
My friends attend Beyond 3:30

My brother/sister/sibling attends Beyond 3:30

My parents/caregivers want me to attend

There is nothing else to do after school

It's fun

I need help with homework

| want to learn new things and skills

| get to cook and eat in the Junior Chef’s Club

| get help when | am feeling sad or unhappy

| want to be around kids my own age

| want to be around the Beyond 3:30 staff/teachers
Other reasons (please write in the box):

ogoooogooog

Questions 7 to 9 are about the academic and homework help you get at Beyond 3:30 (in other

words, the help you get with your learning and schoolwork at Beyond 3:30).

7. Did you get academic and homework help in the Beyond 3:30 program this school
year?
O Yes O No
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8. What subjects did you get help with? (You may pick more than one answer)
0 Mathematics [0 Language (reading and [0 Other (please write in box):

writing)

9. Tell us if you had the following experiences or feelings with the academic and
homework help in the Beyond 3:30 program.

Yes No Not Sure
© ® @
Academic and homework support has helped me O L] [l
understand what | am learning in school
Academic and homework support has helped me O Ol [
do better in school
My tutor/teacher at Beyond 3:30 answers all of O ] ]
my questions about schoolwork
My tutor/teacher at Beyond 3:30 cares about me ] U L
| feel safe and comfortable when | am getting help O O ]
with homework
| feel less stress about schoolwork after | get O O l
academic and homework help
| enjoy the academic and homework help in ] [ U

Beyond 3:30

10. Please tell us if Beyond 3:30 has helped you with school and your learning.

Yes No Not Sure

| enjoy school %D %D GIEID
| am able to do my schoolwork O Ol [
| am doing well in school O O U
| am participating in class (such as answering O Ol [
questions in class)

| like math O ] UJ
| am good at math ] ] [
| am able to answer hard math questions O Ol ]

11. Please tell us if Beyond 3:30 has helped you with your feelings and your well-being.

Yes No Not Sure
| am able to talk about my feelings O O] ]
| feel lonely O ] [
| feel happy ] ] ]
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12. Please tell us if Beyond 3:30 has helped you with your relationships with others.

Yes No Not Sure
| am able to play and work with others O O U
| am able to make friends O ] [
| am able to share my ideas in a good way O] O] ]
| am able to solve problems with others O L] l

13. Please tell us if Beyond 3:30 has helped you with your health and interests.

Yes No Not Sure
@) ® @)

| know about healthy foods ] ] UJ

| am able to prepare a snack Ol Ol [

| enjoy sports and being active O O U

| enjoy music, dance and playing pretend O Ol [

| enjoy painting and drawing [ [ U

14. Is there anything else you would like to share with us about your Beyond 3:30
experience since you first came to the program?

15. What suggestions do you have to make the Beyond 3:30 program better (things,
activities, and supports, etc.)?
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APPENDIX G
Grades 4-8 Student
Survey

2022-23 Beyond 3:30
Grades 4-8 Year-end Student Survey

This survey is for students in Grades 4 to 8 from the Beyond 3:30 program. If you are a
student in Grade 3, please ask your Beyond 3:30 staff/teacher for the correct survey for your
grade level. This survey is an opportunity for you to share your experiences with Beyond 3:30.
Your answers are important for helping us understand what is working and how we can improve
Beyond 3:30 for students like you.

You do not need to write your name on this survey. No one will know which answers belong to
you and you do not have to answer any questions you do not want to. There are no right or wrong
answers, so please choose the survey responses that best describe your own experiences or
feelings. If you need any help with completing the survey or have any questions, please contact
your Beyond 3:30 staff/teacher. Please give your completed survey to your Beyond 3:30
staff/teacher when you are done.

Shade circles/squares like this majp- @ [l

Not like this e %, [

Please use a black pen or dark pencil.

1. What is the name of your Beyond 3:30 school program?

0 Bliss Carman Middle School [0 Iroquois Junior Public School
[0 Brookview Middle School (1 Joseph Brant Public School
0 Carleton Village Jr & Sr Sports [0 Lawrence Heights Middle School
Wellness Academy
0 Charles Gordon Sr. Public School [0 Maple Leaf Public School
0 DA Morrison Middle School 0 Military Trail Public School
0 Dixon Grove Middle School [0 Portage Trail Community School
O  Dr. Marion Hilliard Sr. Public School [0 Smithfield Middle School
0 Emily Carr Public School [0 Tecumseh Senior Public School
O George Syme Community School O Valley Park Middle School
0  Greenholme Junior Middle School
2. What grade are you in?
0 Grade 4 0 Gradeb [0 Gradeb6

0 Grade7 0 Grade8

3. What is your country of birth?
[0 Canada O If you were not born in Canada, please write your country

of birth in the box:
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4. Which race category best describes you? (Select all that apply) If you identify as
mixed race or more than one group applies to you, please select all the options that
apply. For example:

e if you are Afro-Latinx, you can select both “Black” and “Latino / Latina / Latinx”;

e if you identify as Afro-Indigenous, you can select both “Black” and “Indigenous”;

e if you identify as Chinese and White, you can select both “East Asian” and
“White”, etc.

ogod o o googd

Black (like African, Afro-Caribbean, African-Canadian descent, etc.)

East Asian (like Chinese, Korean, Japanese, Taiwanese descent, etc.)
Indigenous (like First Nations, Métis, Inuit descent, etc.)

Latino / Latina / Latinx (like Latin American, Hispanic descent, etc.)

Middle Eastern (like Arab, Persian, West Asian descent, e.g., Afghan, Egyptian,
Iranian, Lebanese, Turkish, Kurdish, etc.)

Southeast Asian (like Filipino, Viethamese, Cambodian, Thai, Indonesian, other
Southeast Asian descent, etc.)

South Asian (South Asian descent, e.g., East Indian, Pakistani, Bangladeshi, Sri
Lankan, Indo-Caribbean, etc.)

White (like European descent, etc.)

Prefer to use my own words (please write in the box):
| do not understand this question

5. Your gender identity is how you think or feel about your gender on the inside - as a
girl, boy, both, neither or however you see yourself. There are many ways a person
can describe their gender identity and many labels a person can use, and these differ
across cultures. Which of the following terms best describe your current gender
identity? (Select all that apply)

O

U
0
U

Boy O Girl

Non-Binary, N.B. or enby [0 Not sure of my gender identity
Transgender or Trans Two-Spirit or [0 Another identity not in this list (please
Indigiqueer write in the box):

| do not understand this question

6. When did you first start attending Beyond 3:30?

oooooog

| first started attending three (3) years ago (2019-2020)

| first started attending two (2) years ago (2020-2021)

| first started attending one (1) year ago (2021-2022)

| first started attending this school year (2022) between September and December
| first started attending this school year (2023) between January and March break
| first started attending this school year (2023) after March break

| do not remember when | first started attending Beyond 3:30
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7. On average, | attend Beyond 3:30 for the following number of days each week:
0  Five days 0  Four days 0  Three days 0 One or two days

8. | attend Beyond 3:30 because: (You may pick more than one answer).
My friends attend Beyond 3:30

My brother/sister/sibling attends Beyond 3:30

My parents/caregivers want me to attend Beyond 3:30
There is nothing else to do after school

It's fun

I need help with homework

| want to learn new things and skills

| get to cook and eat in the Junior Chef’s Club

| get help when | am feeling sad or unhappy

| want to be around kids my own age

| want to be around the Beyond 3:30 staff/teachers

goodgoooggooo

Other reasons (please write in the box):

Questions 9 to 13 are about the academic and homework support you get at Beyond 3:30 (in
other words, the help you get with your learning and schoolwork at Beyond 3:30).

9. Did you get academic and homework support in the Beyond 3:30 program this school
year (2022-2023)?
O Yes O No

10. What subjects did you get help with? (You may pick more than one answer)
O Mathematics [0 Language (reading and O Other (please write in box):

writing)

11. Were there any subjects that you wished you got academic and homework support
with in the Beyond 3:30 program this school year (2022-2023), but you did not get
help in that subject?

O Yes O No

12. If you answered “Yes” to Question #11, what other subjects did you need help with?
(You may pick more than one answer)
[0 Science and Technology [0  Social Studies

[0 Other (please write in box):
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13. Tell us how often you had the following experiences or feelings with the academic
and homework support in the Beyond 3:30 program.
Rarely Sometmes Often

Academic and homework support has
helped me understand what | am learning
in school

Academic and homework support has
helped me do better in school

My tutor/teacher at Beyond 3:30 answers
all of my questions about schoolwork

My tutor/teacher at Beyond 3:30 respects
and cares about me

| feel safe and comfortable when | am
getting help with homework

| feel less stress about schoolwork after |
get academic and homework support

| enjoy the academic and homework
support in Beyond 3:30

Never
[l

O o o o o o

O

o o o o o o

O

o o o o o o

O

O o o o o o

Allthe ime

O

O o o o o o

14. Please tell us how much Beyond 3:30 has helped you with school and your learning.
Notmuch

| enjoy school

| have positive study habits/attitudes towards

learning
| am able to complete school assignments

| am doing well on my school assignments and tests

| am participating in class (such as answering

questions in class)
| like mathematics

| am good at mathematics

| am able to answer difficult mathematics
questions

| do my best when | do mathematics activities

in class

A lot

O ooo oo od

Som

O ooo oog oo

e

A little

O ooo oog oo

O ooo oo od

15. Please tell us how much Beyond 3:30 has helped you with your feelings and your

well-being.

| feel good about myself
| am able to cope with stress/problems
| am able to talk about my feelings

| am able to make good decisions for myself

(e.g., take care of myself, etc.)

| am able to empathize with others/put myself

in others' position
| feel lonely

| feel happy

A lot

oo O ogogd

So

3

oo O ooog

e

A little

oo O ooog

Not much

oo O ogogd
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16. Please tell us how much Beyond 3:30 has helped you with your relationships with
others.

A lot Some A little Not much

3

| am able to work with others

| am able to make friends

| am able to share my opinions respectfully
| am able to take on leadership roles

| am able to solve problems with others

| am able to find ways to stay connected with
friends

ogoogon
ogoogoo
ogoogoo
ogoogon

17. Please tell us how much Beyond 3:30 has helped you with your nutrition and health.
A lot Some A little Notmuch

| know about healthy food choices

My diet includes nutritious foods

| am able to prepare a meal

| feel physically fit and healthy

| am interested in sports/physical activities
| am interested in being healthy

Ogoooon
ogoogon
ogoogon
Ogoooon

18. Please tell us how much Beyond 3:30 has helped you with your other skills.

A lot Some A little Notmuch
| enjoy presenting ] O ] [
| enjoy the performing arts (e.g., music, dance, ] [ [ L
drama)
| enjoy the visual arts (e.g., painting, drawing) O O ] [
| know about money management L] l [ L

19. Is there an adult in Beyond 3:30 (including program staff, teachers, volunteers) who
you feel comfortable to go to for personal support, advice, or help?
O Yes, there is one adult O Yes, there is more than one adult

OO0 No, | have not met one yet

20. If you answered “No” to Question #19, please share why you have not been able to
find personal, support, advice or help from an adult in Beyond 3:30.
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21. Did any of the following things make it difficult for you to participate in the Beyond
3:30 program this school year (2022-2023)? (You may pick more than one answer).
| had to do household chores or other work

I had to look after brothers, sisters and/or family members

Part-time work/Helping with family business

Health reasons (e.g., feeling sick)

My mental/emotional health (e.g., feeling sad, not wanting to be around others)
Other difficulties not listed, please write in the box:

gogooo

22. Is there anything else you would like to share with us about your Beyond 3:30
experience since you first started attending the program?

23. What suggestions do you have to make the Beyond 3:30 program better (things,
activities, and supports, etc.)?

24. Do you have any suggestions about how we can best share the results of this survey
with students and families?

Thank you for your time and sharing your thoughts!
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APPENDIX H
Parent/Caregiver Survey

2022-23 Beyond 3:30
Year-end Parent/Caregiver Survey

Your child is part of the Beyond 3:30 program and so you are invited to complete this Beyond
3:30 Year-end Parent/Caregiver Survey. This survey is an opportunity for you to share your
feelings and experiences with Beyond 3:30. Your answers are important for helping us understand
what is working and how we can improve Beyond 3:30 for students.

You do not need to write your name or your child’s name on this survey. No one will know which
answers belong to you and you do not have to answer any questions you do not want to. There
are no right or wrong answers, so please choose the survey responses that best describe your
own experiences or feelings.

Please complete one survey for each child registered in the Beyond 3:30 program in the 2022-
2023 school year. Please give your completed survey to your Beyond 3:30 staff member before
June 2, 2023. By completing this survey, you are agreeing to participate.

There is a prize draw for anyone who submits this survey and agrees to participate. At the end of
the survey, you will have an opportunity to be taken to a webpage where you can enter in a draw
for one of five grocery gift cards (valued at $50 each).

Shade circles/squares like this majp- @ [l

Not like this e %, [

Please use a black pen or dark pencil.

1. Which Beyond 3:30 school program does your child attend?
Bliss Carman Middle School Iroquois Junior Public School

Brookview Middle School Joseph Brant Public School

Carleton Village Jr & Sr Sports Lawrence Heights Middle School
Wellness Academy
Charles Gordon Sr. Public School

DA Morrison Middle School

Dixon Grove Middle School

Dr. Marion Hilliard Sr. Public School
Emily Carr Public School

George Syme Community School
Greenholme Junior Middle School

Maple Leaf Public School
Military Trail Public School
Portage Trail Community School
Smithfield Middle School
Tecumseh Senior Public School
Valley Park Middle School

googoodg gooo
gooooo ogd

2. What grade is your child in? (Please complete one survey per child. If you have more
than one child in Beyond 3:30, please complete another survey.)
0 Grade3 0 Grade4 [0 Gradeb

0 Grade6 0 Grade7 0 Grade8
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3. When did your child first start attending Beyond 3:307?
Three (3) years ago (2019-2020)

Two (2) years ago (2020-2021)

One (1) year ago (2021-2022)

This school year (2022) between September and December
This school year (2023) between January and March break
This school year (2023) after March break

gogoogo

4. How many days of the week does your child attend Beyond 3:30 on average?
O Five days 0 Four days O  Three days [0 One or two days

5. Why did you register your child in Beyond 3:30? (You may pick more than one
answer).
My child’s friends attend Beyond 3:30

My other child/children attend Beyond 3:30

There is nothing else to do after school

To have fun

To receive help with homework

To learn new things and skills

To cook and eat in the Junior Chef’s Club

To support their mental health and well-being

To connect and be around kids their own age

To connect and be around the Beyond 3:30 staff/teachers
For after-school supervision

To support me/my family in dealing with stress and responsibilities
If you have other reasons, please write them in the box:

goodoooogooog

6. Did your child get academic and homework support in the Beyond 3:30 program this
school year?
O Yes OO No

7. What subjects did your child get help with? (You may pick more than one answer)
O Mathematics [0 Language (reading and [0 Other (please write in box):

writing)
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8. Were there any subjects that you wished your child got academic and homework
support with in the Beyond 3:30 program this school year (2022-2023), but they did

not get help in that subject?
0 Yes 0 No

9. If you answered “Yes” to Question #8, what other subjects did your child need help
with? (You may pick more than one answer)

[0 Science and Technology
[0 Other (please write in box):

10. Please rate the following statements about your child’s experiences with the
academic and homework support in the Beyond 3:30 program.

Academic and homework support have
helped my child understand what they are
learning in school

Academic and homework support have
helped my child do better in school

My child’s tutor/teacher in Beyond 3:30
answers all of their questions about
schoolwork

My child’s tutor/teacher in Beyond 3:30
respects and cares about them

My child feels safe and comfortable when
they get academic and homework support
My child seems less stressed about
schoolwork after they get academic and
homework support

My child enjoys the academic and
homework support

OJ

Never
[l

Social Studies

Rarely Sometmes Often

O

O

O

Allthe ime

O
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11. Please tell us how Beyond 3:30 has impacted your child by indicating how much you

agree or disagree with the following statements.

| believe Beyond 3:30 has had a positive Strong Agree Disagree  Strongly
impact on my child’s... Agree Disagree
Self-confidence O O | O
Happiness O (]

Ability to cope with stress/problems O O O |
Ability to solve problems and conflicts O O O O
Ability to make good decisions (e.g., take care | | | O
of themself)

Communication skills O O O O
Relationships with others (e.g., peers, siblings, O O O O
adults)

Feeling that they belong at school O O O O
Level of participation in school (e.g., answer O O O |
questions in class)

Ability to work with others O O O O
Study habits and attitudes towards learning O O O O
Ability to complete schoolwork O O O O
Improved grades

Skills and interest in the arts (e.g., music, O O O O
drama, painting)

Skills and interest in sports/physical activities O O O |
Knowledge of important life skills (e.g., O O O O

financial literacy, preparing nutritious food)

12. Please describe any other positive impacts you see based on your child’s experience

in the Beyond 3:30 Program?

13. Did any of the following things make it difficult for your child to participate in the
Beyond 3:30 program this school year (2022-2023)? (You may pick more than one
answer).

Household chores or other work

Look after brothers, sisters and/or family members

Part-time work/Helping with family business

Health reasons (e.g., feeling sick)

Mental/emotional health (e.g., feeling sad, not wanting to be around others)
Other difficulties not listed, please write in the box:

gogoon
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14. Is there anything else you would like to share with us about your child’s Beyond 3:30
experience since they first started attending the program?

15. What suggestions do you have to make the Beyond 3:30 program better (things,
activities, and supports, etc.)?

16. Do you have any suggestions about how we can best share the results of this survey
with students and families?

Thank you for your time and sharing your thoughts!

If you have more than one child currently in the Beyond 3:30 program,
please complete another survey.

If you would like to enter your name into a draw for a grocery gift card
(5 gift cards valued at $50 each), please tell a Beyond 3:30 staff
member when you return your completed survey.

As part of the Beyond 3:30 program, we would like to hear more from
parents/caregivers. We will be arranging a virtual (Zoom) sharing
circle at the end of May/beginning of June. Parents/caregivers will be
compensated for their time. If you would like to participate, please
email research@tdsb.on.ca
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